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ABSTRACT 
"The destiny of India is now being shaped in her classrooms. 
Indian Education Commission (1964-66) 
The purpose of the present investigator was primarily to identify 
the magnitude of frustration among teachers in relation to creativity 
and certain personality factors. There is no gainsaying that the welfare 
and prosperity of a nation depends on its natural and human 
resources, human resource is perhaps more important than the natural 
resource because the later can only be profitably utilised if the former 
is efficient. Thus human resource is of paramount importance for 
the progress of a country. The teacher being a catalytic agent in the 
process of education, dispenses knowledge, forms the time schedule, 
selects reading material, plays the role of subject specialist and helps 
pupils to overcome their difficulties and personal problems. If the 
teacher is frustrated it can hardly be imagined how much damage 
shall it cause to the progress of the new generation or the future 
citizens. 
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Success of students in any course depends on the effectiveness 
of teachers. However, the entire structure of education is unsteady if 
the teacher is weak and ineffective. There appears to be a general 
agreement on the fact that educational attainment of children depends 
to a large extent on the attitude of the teachers towards their 
profession. It is largely true that the professional performance of the 
teacher is indirectly related to his profession. If he has a wholesome 
attitude towards his profession he teaches with interest, takes pains 
and makes efforts and even sacrifices his personal comfort and 
ambition to be a good teacher. It will be his utmost effort to see that 
his students not only make progress in academic field but also in 
other aspects of life. Naturally a teacher with favourable attitude 
towards his profession would produce the right type of youths, while 
the one with an unfavourable attitude towards the profession would 
produce unbalanced personalities. 
There is a feeling among some people and even among a section 
of teachers also that people enter this profession with hope, 
enthusiasm and vigour, but something either in the system of education 
itself or the social and economic environment of the school 
demoralize them, reduce their interest and produce psychologically 
unfavourable attitude towards this profes sion. It the attitude of 
a 
te acher towards his profession is such an important factor, a study 
of it will be useful and of great practical value to those concerned 
with education. 
Few attempts have also been made to identify the causes of 
frustration among teachers. Some of the attempts made in this regard 
are: Cooper, 1986; Capel, 1987; Manthei & Soleman, 1988; O Conor 
& Clarke, 1990; Pierce & Molloy, 1990; Sahni & Chadha, 1991; 
Smith & Bourke, 1992; Tuetteman & Punch, 1992; Friedman, Boyle, 
Borg, Falzon and Baglioni, 1995; Manthei, Gilmore, Tuck & Adair, 
1996; Dussault, Deaudelin, Royer & Loiselle, 1999; Weisberg & Sagie, 
1999. 
The present study in specific terms is therefore, "A Study of 
Frustration Among Teachers in Relation to Creativity and 
Certain Personality Factors." 
6.1 OBJECTIVES OF THE STUDY : 
The present work has thus been carried out with the following 
objectives: 
(1) To find out the extent of frustration among the male and female 
teachers at the secondary school level. 
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(2) To identify statistically the relationship between frustration and 
creativity and its components i.e. fluency, flexibility and 
originality. 
(3) To find out if certain personality factors may be accountable 
for frustration among teachers. 
(4) To explore if there were any sex differences along creativity 
and personality characteristics, among the male and female 
secondary school teachers. 
6.2 HYPOTHESES OF THE STUDY; 
The hypotheses formulated for the present study were as under: 
(1) Both among the male and female teachers quite a considerable 
number will be found to be feeling frustrated at the secondary 
school level - experiencing frustration of different magnitude. 
(2) It is expected that the teachers with greater creative potential 
would be feeling more frustrated than those with lesser creative 
urge. 
(3) Certain personality factors may also be found exerting their 
influence on different magnitude of frustration among teachers. 
(4) In the case of male and female teachers there may appear sex 
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differences both on creativity and personality characteristics. 
6.3 SAMPLE; 
The present study was conducted on a sample of 300 teachers 
from eight secondary schools of Aligarh city. 
6.4 TOOLS: 
In the present investigation the investigator employed the 
following standard tools and measures. 
(1) Frustration test developed by N.S. Chauhan & G.P. Tiwari. 
(2) Hindi version of Baqer Mehdi's verbal test of creative thinking. 
(3) The culture fair intelligence test (scale 2) by R.B. Cattell and 
A.K.S. Cattell. 
(4) R.B. Cattell's sixteen personality factor questionnaire (form 
A) covering sixteen personality dimensions 0 6 PF). 
6.5 PAIRS OF GROUPS COMPARED: 
Following were the six groups formulated for comparison on 
different variables. 
(i) High frustration group vs. Low frustration group. 
(ii) High frustration male teachers vs. Low frustration male teachers. 
(iii) High frustration female teachers vs. Low frustration female 
teachers. 
(iv) Male teachers vs. Female teachers. 
(v) High frustration male teachers vs. High frustration female 
teachers. 
(vi) Low frustration male teachers vs. Low frustration female 
teachers. 
6.6 FINDING SIGNIFICANCE OF DIFFERENCE: 
The 't' test was employed to find out the significance of 
difference between the six pairs of groups. The results of the 't' test 
have been presented in the tables 4.1 - 4.25. 
6.7 CONCLUSIONS; 
The findings of the present investigation may be summarized 
as follows: 
(1) The high frustration group was found to be higher on regression, 
fixation, resignation, aggression and total frustration than the 
low frustration group. 
(2) There was no significant difference between the high frustration 
group and the low frustration group on the measure of fluency. 
7 
flexibility, originality and total creativity. 
(3) The high frustration group and the low frustration group were 
similar on the measure of intelligence. 
(4) The high frustration group was found to be imaginative (M), 
apprehensive (O), and tensed (QJ. Low frustration group was 
found to be practical, self assured and relaxed. 
(5) High frustration male teachers were significantly higher on 
regression, fixation, resignation, aggression and total frustration 
than the low frustration male teachers. 
(6) High frustration male teachers scored higher than the low 
frustration male teachers on the measure of originality. But on 
fluency, flexibility and total creativity they were similar. 
(7) The high frustration male teachers and the low frustration male 
teachers were almost similar on the measure of intelligence. 
(8) No significant difference was found between the high frustration 
male teachers and the low frustration male teachers on sixteen 
personality factors. 
(9) The high frustration female teachers were found to be higher 
on regression, fixation, resignation, aggression and total 
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frustration than the low frustration female teachers. 
(10) There was no significant difference between the high frustration 
female teachers and the low frustration female teachers on the 
measure of fluency, flexibility, originality and total creativity. 
(11) Both the groups i.e. the high frustration female teachers and 
the low frustration female teachers were similar on the measure 
of intelligence. 
(12) The high frustration female teachers were found to be 
imaginative (M), shrewd and calculating (N), apprehensive (O), 
and tense (Q )^ while the low frustration female teachers were 
found to be practical, natural, self assured and relaxed. 
(13) Female teachers had significantly greater regression than the 
male teachers. 
(14) Male teachers had significantly greater aggression than the 
female teachers. 
(15) Male and female teachers were similar on the measure of 
fixation, resignation and total frustration. 
(16) Both the male and female teachers were similar on the measure 
of fluency, flexibility and total creativity. 
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(17) On the measure of originality male teachers scored significantly 
higher than the female teachers. 
(18) There was no significant difference between the male and female 
teachers on the measure of intelligence. 
(19) Male teachers were found to be emotionally stable (C), 
venturesome (H), imaginative (M), self sufficient (Q^), and tense 
(Q^). Female teachers were found to be affected by feelings, 
shy, practical, group dependent and relaxed. 
(20) High frustration female teachers were found to be higher on 
regression. 
(21) The high frustration male teachers were more aggressive than 
the high frustration female teachers. 
(22) On the measure of fixation, resignation and total frustration 
both the groups i.e. the high frustration male teachers and the 
high frustration female teachers were almost similar. 
(23) The high frustration male teachers and the high frustration female 
teachers were not significantly different on the measure of 
fluency, flexibility and total creativity. 
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(24) High frustration male teachers were significantly higher on the 
measure of originality than the high frustration female teachers. 
(25) High frustration male teachers and the high frustration female 
teachers were almost similar on the measure of intelligence. 
(26) High frustration male teachers were found to be happy go lucky 
(F), venturesome (H). High frustration female teachers were 
found to be sober and shy. 
(2 7) The low frustration female teachers scored significantly higher 
than the low frustration male teachers on the measure of 
regression. 
(28) There was no significant difference between the low frustration 
male teachers and the low frustration female teachers on the 
measure of fixation, resignation, aggression and total frustration. 
(29) Both the groups i.e. the low frustration male teachers and the 
low frustration female teachers were not much different on the 
measure of fluency, flexibility, originality and total creativity. 
(30) The low frustration male teachers and the low frustration female 
teachers were once again almost similar on the measure of 
intelligence. 
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(31) The low frustration male teachers were found to be tender 
minded (I), imaginative (M) and tensed (Q^). Low frustration 
female teachers were found to be tough minded, practical and 
relaxed. 
6.8 SUGGESTIONS; 
The investigator would like to submit her humble suggestions 
in the light of her experience and the results of the present study. 
(1) The teachers' personality characteristics being only partly and 
moderately responsible for the feeling of frustration among 
teachers. The causal factors may be explored in such external 
phenomena as the social climate of the schools, work load, 
interactional patterns between the teachers and children, 
teachers and administrators, and teachers and parents. 
(2) For the committed teachers, the slow progress of children 
including the problems of motivating them to learn and 
insufficient time to perform necessary teaching tasks, may also 
be a very interesting field for further explorations. 
(3) Poor salaries and lack of recognition in the society affecting 
the job satisfaction can also be a provocating subject for a 
researcher in the field of teachers' frustration. 
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(4) The magnitude of frustration may be comparatively studied at 
different levels of education e.g. primary, secondary and the 
university level. 
(5) The extent of frustration and their causal factors may quite 
profitably be identified and compared in different professional 
courses also like among the teachers of III , engineering 
colleges, medical colleges and teacher training institutions etc. 
(6) Experimental studies may be conducted involving the control 
groups to find out effective remedial measures for atleast 
minimizing the damaging effects of frustration among teachers 
both on their health and level of performance. 
6.9 EDUCATIONAL IMPLICATIONS; 
Frustration among teachers is a vitally important topic in the 
teaching profession because it has been found to be increasingly 
affecting not only the health of the teachers but also their work 
performance resulting in lowering of the standards of education as 
reported by Pithers and Fogarty (1995). Quite understandably if the 
causal factors of frustration among teachers are reliably identified 
and the remedial measures are experimented upon and adopted in 
the real situations it would not only -
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(i) relieve the teachers at different levels of education, of their mental 
tension causing unnecessary anxiety, stress and frustration; (ii) but 
also raise their standard of teaching performance; (iii) and the levels 
of students learning resulting in a continuous rise in the curve of 
educational standards not only in India but throughout the world. 
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INTRODUCTION 
"The destiny of India is now being shaped in her classrooms" 
Indian Education Commission (1964-66) 
In the present Indian scenario frustration seems to be in the air. 
Ask any man, if he is feeling happy, contended; generally the answer 
is in negative. The poets and litterateurs have aired the same feeling 
in their best poems and plays. It is a great mystery that inspite of 
aspiring and craving for happiness people are enamouring upon 
tragedies and loving the saddest poems. Keats very much correctly 
says "our sweetest songs are those, that tell of saddest thought." 
Just mention the name of Shakespeare, and people shall come up 
with his tragedies - Romeo Juliet, Hamlet, Othello and King Lear -
corresponding to their maturational levels and tastes. All the sad 
experiences expressed in the best literature of the world are the sweet 
and sad stories of hurdles, obstacles and in psychological language 
blocks frustrating the urges and drives and efforts for the satisfaction 
of some human need or aspiration. Exploring and analysing the whole 
phenomenon is too stupendous a task, too big to be tackled by a 
single investigator. But in the modem time a researcher can at least 
venture to find out the extent of frustration and its causal factors in a 
limited circle of society like teachers for the present exploratory study 
and present humble research programme. 
Needless to say, it has become by now an adage that the 
effectiveness of education is very much dependent on the 
effectiveness of its teachers. The importance of a teacher in the s 
educational process is unquestionable. From the time teaching started 
to gain recognition as a profession, experts as well as common men 
began to wonder about the effectiveness of the teacher. However, 
the entire structure of education is unsteady if the teacher is weak 
and ineffective. In the field of education or in a specific teaching 
learning situation, he is the ultimate agent who dispenses knowledge, 
frames the time schedule, selects reading material, plays the role of 
subject specialist, and helps pupils to overcome their difficulties and 
personal problems. He influences his pupils by what he says, and 
even more by what he does. A teacher is the single most important 
factor in the success of pupil and thereby the entire society. 
Recognizing the importance of teachers National Policy on Education 
(1986) has rightly remarked that "no system of education can rise 
above the level of its teachers." 
Cicero said 2000 years ago - what greater or better gift can we 
offer the republic than to teach and instruct our youth? His words 
are as true today as they were 2000 years ago. Teachers still provide 
valuable and unique professional service to the nation: by guiding 
students in the development of high ideals and true appreciation of 
the freedom and responsibilities of any citizenship and by assisting 
them to develop the skill of clear and critical thinking teachers 
contribute significantly to the character of adults who will determine 
the future of nation. 
In the words of Ryans .(I960) "if competent teachers can be 
obtained the likelihood of attaining desirable educational outcomes 
is substantial. On the other hand, although schools may have excellent 
material resources in the form of equipment, buildings, and text books 
and although curricula may be appropriately adapted to community 
requirements, if the teachers are misfits or are indifferent to their 
responsibilities, the whole programme is likely to be ineffective and 
largely wasted." 
1.1 ROLE OF A TEACHER 
In considering the role of the teacher, one possible line of 
approach is to ask oneself why, society has to have schools and 
teachers at all, what functions they exist to perform. One of the most 
sophisticated examples of this approach is to be found in Talcott 
Parson's classic article of the late 1950s "The School Class as a 
Social System" in which he contends that in a further aspect of 
teacher's role, he should aim at the internalization by his students of 
a level of social values and norms beyond what the family can be 
expected to cater for. The teacher must also try to develop in his 
pupils commitment to the performance of specific types of role within 
the structure of society. It goes without saying that he is responsible 
for the transmission to his students of the technical component of 
the skills enabling them to fulfil their future adult roles in work and 
other aspects of living. He must also seek to secure that his students 
develop the capacity for the inter personal behaviour appropriate to 
their future roles. 
Thus it can be said that there is no substitute for a good teacher. 
The teachers leave indeliable impressions upon their students. 
Naturally if teachers are good they will leave good impression upon 
their students. 
1.2 TEACHER IS THE FOCUS AND ANCHOR 
The Mudaliar report stated (1952-53) "we are convinced that 
the most important factor in the contemplated educational 
reconstruction is the teacher - his personal qualities, his educational 
qualifications, his professional training and the place he occupies in 
the school as well as in the community." 
At the back of every great man a good teacher is there who 
kindled enthusiasm, fostered confidence and guided him to the way 
of progress. A conqueror of the stature of Alexander The Great said 
"I owe my birth to my father but life to my teacher." 
The Secondary Education Commission (1952-53) points out 
"every teacher and educationist of experience knows that even the 
best curriculum and the most perfect syllabus remains dead unless 
quickened into life by the right methods of teaching and right kind of 
teachers." 
Indian Education Commission (1964-66) rightly said "of all the 
different factors which influence the quality of education and its 
contribution to national development the quality, competence and 
character of teachers are undoubtedly the most significant. Nothing 
is more important than securing a sufficient supply of high quality 
recruits to the teaching profession, providing them with the best 
possible professional preparations and creating satisfactory 
conditions of work in which they can be fully effective. A programme 
of high priority in the proposed educational reconstruction, therefore. 
is to feed back a significant proportion of the talented men and women 
from schools and colleges into the educational system. For this 
purpose it is necessary to make an intensive and continuous effort to 
raise the economic, social and professional status of teachers in order 
to attract young men and women of ability to the profession and to 
retain them in it as dedicated, enthusiastic and contended workers." 
1.3 PURPOSE OF THE STUDY 
There appears to be general agreement on the fact that 
educational attainment of children depends to a large extent on the 
attitude of the teachers towards their profession. It is largely true 
that the professional performance of the teacher is indirectly related 
to his profession. If he has a wholesome attitude towards his 
profession he teaches with interest, takes pains and makes efforts 
and even sacrifices his personal comfort and ambition to be a good 
teacher. It will be his utmost effort to see that his students not only 
make progress in academic field but also in other aspects of life. 
Such a teacher will not only be a popular figure among his students 
and their parents but will greatly influence the personality of his 
students. Naturally a teacher with favourable attitude towards his 
profession would produce the right type of youths, while the one 
with an unfavourable attitude towards the profession would produce 
unbalanced personalities. If the attitude of a teacher towards his 
profession is such an important factor, a study of it will be useful 
and of great practical value to educational authorities and to all others 
concerned within education. 
Research on teachers in India has so far been concentrated 
mainly on issues and problems regarding management, curriculum, 
teaching, indiscipline etc. There have been hardly any serious attempt 
to study the sociological and psychological problems of teachers. 
Therefore, there is an urgent need to attempt to examine and resolve 
certain basic issues regarding the teacher community with special 
reference to frustration and causes related to it. Because it is the 
teacher community that can help to generate healthy academic 
atmosphere in educational institutions. Society should ensure that its 
teachers take full interest in their work and discharge their 
responsibilities to the maximum of their abilities. 
There is an all round perception among teachers and those who 
study their behaviour that they suffer a great deal of occupational 
stress. Teaching including its administration is seen as a highly 
stressful profession perhaps more stressful than many others. This 
is perceived to occur because of the powerful interpersonal demands 
of the job and its attendant roles as well as its large task demands 
and expectations. 
There is a feeling among some people and even among a section 
of teachers also that people enter this profession with hope, 
enthusiasm and vigour, but something either in the system of education 
itself or the social and economic environment of the school 
demoralize them, reduce their interest and produce psychologically 
unfavourable attitude towards this profession. 
Furthermore there is a research evidence that indicate that work 
related stress among teachers has serious implications for their work 
performance, health and psychological status of these professionals 
(e.g. Capel 1987, Cooper 1986, Pierce and MoUoy 1990). Studies in 
Britain, Australia, Newzealand and the United States of America have 
found approximately 1/3 of teachers surveyed who have reported 
their job as highly or extremely highly stressful (e.g. Manthei & 
Soleman 1988, O'Conor and Clarke 1990). 
Some studies of occupational stress have focused on the range 
and intensity of stressors that are common to teachers and their 
relationship to psychological and physiological symptoms (e.g. error 
making and burnout). Teaching context and personal factors also 
can strongly affect a teacher's level of stress (e.g. Smith & Bourke 
1992, Tuetteman & Punch 1992). 
A few studies have been conducted in India and abroad to 
explore the causes of frustration and the relationship between 
frustration and other cognitive, motivational and background 
variables. Kyriacou, Sutcliffe (1978) & Smilansky (1984) found four 
factors of teacher stress as pupil misbehaviour, poor working 
conditions, time pressure and poor school ethos. There are certain 
socio-ecological factors significantly and negatively related with 
teacher frustration such as recognition by society, suitable housing 
facilities, suitable facilities for children's education, suitable 
recreational facilities and a congenial home atmosphere (Sahni Vinod 
& Chadha 1991). Teacher stress is primarily a direct function of 
workload and student misbehaviour (Friedman, Boyle, Borg, Falzon 
andBaglioni 1995). 
Pithers and Fogarty (1995) in their article on the symposium on 
teacher stress have summarised some of the most important findings 
in this area which show commonly found stressors, such as work 
overload, staff relationship, classroom discipline, lack of resources 
and conflict, as well as lack of professional recognition among many 
others. 
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Pupil recalcitrance and excessive d.'imands on teachers' time as 
strong contributors to teachers stress (e.g. Manthei, Gilmore, Tuck 
and Adair 1996). Dussault, Deaudelin, Royer & Loiselle (1999) found 
professional isolation as the major source of teacher stress. Physical 
and mental exhaustion were found as the major causes which influence 
intention to leave the profession (e.g. Weisberg & Sagie, 1999). 
Stress in teaching has a number of problematic outcomes. It 
influences teachers' behaviour, teaching styles and related activities 
in schools. Thus teachers' stress has become major concern while 
planning of teacher effectiveness. 
Therefore, there is a need to study this population thoroughly 
and in exhaustive manner. The present study thus attempts to Study 
Frustration Among Teachers in Relation to Creativity and Certain 
Personality Factors. 
1.4 STATEMENT OF THE PROBLEM 
The present investigation, in specific terms is therefore, "A Study 
of Frustration Among Teachers in Relation to Creativity and 
Certain Personality Factors." For a better cognizance of the 
phenomena, therefore, the investigator seeks to explain the conceptual 
aspects of the problems to begin with. 
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1.5 FRUSTRATION : CONCEPT AND DEFINITION 
Encyclopedia of Psychology (1951) defines "frustration is any 
interference with a goal response or with the instrumental acts leading 
to it." 
According to Lexicon Universal Encyclopedia (1983) "frustration 
is the blocking of an organism's ongoing activity toward a goal". 
According to the Oxford Advanced Learner's Dictionary (2000) 
"frustration is the feeling that make somebody feel annoyed or 
impatient because they cannot do or achieve what they want." 
In the present study, the definition provided by Chauhan and 
Tiwari (1972) has been accepted for its greater comprehensiveness, 
as a working definition. Frustration has a different set of behaviour 
mechanisms. Its intense cathecticity and conativeness get expressed 
in various modes such as aggression, fixation, regression, resignation 
(Chauhan & Tiwari, 1972). 
Aggression has been defined as an act whose goal response is 
injury to an organism. Aggression results where punishment is inflicted 
(Sears, Robert, R. 1951). Frustration results in aggression 
(Frustration - Aggression Hypothesis of the Yale group, Weller and 
Suleman, 1968). Aggression may be defined operationally in terms 
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of rude answering to elders, irritation, feeling of unfairness, carrying 
grudges, frequent quarrelling, broken engagement, impulses to take 
revenge, and reactionary attitudes to traditions and beliefs. 
Fixation has been taken as a defence against anxiety by stopping 
the process of development (Symonds, 1946). In fixation, it is noted 
that behaviour appears that tends to be repeated over and over again 
without variations and shows a degree of resistance to change. Fixated 
behaviour may be taken in terms of interests and emotional attitudes 
to designate the attachment generally interpreted to belong to an early 
stage of development. The fixated persons experience difficulty in 
forming new attachments, developing new interests or adaptations. 
Fixation may occur in one's behaviour due to trauma or due to 
frustration of the normal expression of instinctual drive, or its over 
gratification. It weakens the ego of a person. It may be defined 
operationally in terms of cherishing for deep and lasting hurts, 
persistence of childhood fears, worries of hypoweight, feeling of 
being physically handicapped, falling health and negligence etc. 
Regression in Freudian terms means a return to an earlier mode 
of adjustment. It is an 'acting out' i.e. resistance in analysis against 
the remembering of painful ideas. Operationally regression nay be 
defined in terms of a behaviour characterised by bashfulness, j inicky 
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about foods, feel lacking in self control, wish to be again escapist, 
homesick when away from home, cries easily, speech defective, 
excessively day dreams, exorbitantly ambitious etc. 
Resignation is an emotionally tinged attitude shown by cessation 
of active response to a situation which we have previously been 
making efforts to alter. In resignation behaviour, we obtain extreme 
elimination of needs, no plans, no definite relations to the future; 
either no hopes at all or hopes which are not taken seriously (Zawadski 
and Lazaresfeld, 1935). The resignated behaviour possesses limitation 
of all needs, no plans, no social contacts, frequent and serious 
consideration of committing suicide, longing for loneliness, 
retreatism, returning within one's self, and lack of interest in 
surroundings etc. 
1.6 CREATIVITY ; CONCEPT AND DEFINITION 
Once the phenomenon of creativity emerged on the horizon of 
behavioural sciences, researches and explorations on its manifold 
aspects were slowly to come up. 
Guilford (1950) has made a distinction between two types of 
thinking abilities convergent thinking and divergent thinking. He 
defines divergent thinking as a kind of mental operation that leads 
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significantly away from the beaten track. Divergent production 
involves novel responses to a given stimulus unlike convergent 
thinking where the outcome is conventional. 
Guilford relates divergent thinking to certain well known ability 
factors which seem to go with creative output. The primary traits, 
related to divergent thinking and therefore, to creativity, have been 
enumerated to include : sensitivity to problems, flexibility of thinking, 
fluency of thinking, originality, redefinition and elaboration. 
In terms of product, creativity is recognised by the features of 
novelty and usefulness of the thing produced. The product ^ a y be 
an idea, a poem, a scientific theory or an invention or a masterpiece 
of art. 
Jastrow (1932) observed that the triumphs of science, our 
inventions and discoveries, our own modest contributions and 
solutions are the results of some body constantly "thinking up 
something new." 
Dravdahl (1956) states that creativity is the "capacity of a person 
to produce compositions products or idea of any sort which are 
essentially new or novel and previously unknown to the producer." 
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Attempts have also been made to explain the term creativity from 
the view point of the personality of the creative person, some of the 
most important personality characteristics which have been found to 
be associated with creativity are openness to experience persistence, 
a high level of energy, dominance and a reserved but assertive 
temperament. Other traits mentioned include humours, curiosity, 
fantasy, sensitivity and tolerance for ambiguity. Delias and Gaier 
(1970) stated that the roots of creativity lie in personality and 
motivation. 
Farisha (1978) discovered that "throughout the literature of 
creativity, personality variables emerge as factors significantly 
affecting the utilization of imagery and the development of creativity." 
Some definitions of creativity emphasize imagination as an 
important factor in making a person creative. Osbum (1953) described 
creativity as "imagination combined with intent and effort." 
Arieti (1976) stressed the importance of imagination as a 
precursor of creativity. 
Parnes (1977) related the function of imagination to the fur.ctions 
of knowledge and judgement as they form together the essence of 
the creative process. 
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There seems to be as many definitions of creative thinking as 
there are psychologists. Goldman (1964) talks of creativity as an 
"umbrella term" and points out that it is over used to such an extent 
that it has come to mean nothing. 
Through this one realises that creative thinking is elegant, elusive, 
unique, new and original. It may be mental power, ability, skill and 
talent expressed through different media. 
1.7 INTELLIGENCE ; CONCEPT AND DEFINITION 
Intelligence is very important characteristic of personality but it 
is quite difficult to define intelligence precisely as no definition is 
independent and complete in itself. All the definitions emphasize 
different aspects of intelligence. 
Intelligence the dictionary says is "the capacity to acquire and 
apply knowledge." 
Stern (1914) defines intelligence as "a general capacity of an 
individual consciously to adjust his thinking to new requirements." 
It is also the capacity to perform intellectual tasks by carrying 
on abstract thinking and to handle new practical tasks requiring the 
use of concrete media. Terman (1921) considered intelligence as "the 
ability to carry out abstract thinking." 
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Stoddard (1943) presented comprehensive description 
"intelligence is the ability to undertake activities that are characterised 
by (1) difficulty (2) complexity (3) abstraction (4) economy (5) 
adaptiveness to a goal (6) social values and (7) the emergence of 
originals, and to maintain such activities under conditions that demand 
a concentration of energy and a resistance to emotional forces." 
Guilford (1957) has suggested that mind is composed of three 
dimensions namely operations, content and products. Every 
intellectual ability in the structure is characterized in terms of type of 
operation, the content and sort of products which results. 
Mc Nemar (1964) has described intelligence as "the process or 
operation by which a given organism achieves an intellectual 
response." 
According to the Advanced Learner's Dictionary (2000) 
"intelligence is the ability to learn, understand and think in a logical 
way about things." 
So on the whole, intelligence is considered as the mental capacity 
or mental energy which enables the individual to handle his 
environment concerned with abstract, concrete or social situations 
successfully. 
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1.8 PERSONALITY ; CONCEPT AND DEFINITION 
It has always been a very complex and intricate problem for the 
psychologists to comprehend and explain what personality really 
refers to. There are a number of popular definitions of personality 
having for themselves different meanings attached to the term 
personality. 
According to Morton Prince (1924) "personality is the sum total 
of all the biological, innate dispositions, impulses, tendencies appetites 
and instincts of the individual and the acquired dispositions and 
tendencies - acquired by experience." 
R.S. Woodworth (1929) was led to deny personality and 
substantive intent and gave it a purely adverbial meaning thus 
"personality refers not to any particular sort of activity such as talking, 
remembering, thinking or loving but an individual can reveal his 
personality in the way he does any of these things." 
Emphasis is also laid on the integrative aspect of personality 
and its definite pattern of organization. According to Warren's 
Dictionary (1934) "personality is the integrated organization of all 
the cognitive^ affective, conative and physical characteristics of an 
individual as it manifest itself in focal distinctiveness from others." 
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Allport (1937) defines personality in a comprehensive manner 
covering physical, psychological, motivational and morale aspects 
of human personality. He defines it as follows : "personality is the 
dynamic organisation within the individual of those psycho-physical 
systems that determine his unique adjustment to his environment." 
Since personality is a comprehensive and elusive psychological 
phenomena, psychologists have tried to understand and measure it 
from different dimensions and characterized it by the quality of 
uniqueness Guilford (1959) defines personality "An individual's 
personality then, is his unique pattern of traits A trait is any 
distinguishable, relatively enduring way in which one individual differs 
from another." 
Thus we see that different approaches have been made to define 
personality but there is no agreement on a single definition of 
personality. Fredenburgh (1971) in his book. The Psychology of 
Personality and Adjustment tried to summarize the various defi iiitions 
in a single definition which runs as "personality is a stable system of 
complex characteristics by which the life pattern of the individual 
may be identified." 
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Mark Sherman (1979) defined personality as "the characteristic 
pattern of behaviours, cognitions and emotions which may be 
experienced by the individual and/or manifest to others." 
The individuals who do not choose their careers according to 
their level of ability land in failure. Every job can be described in 
terms of personality characteristics it requires for the person to be 
happy and satisfied in it. It is only through the study of personality 
that the relevant differences among individuals can be made clear. 
In the light of discussion given above it may be humbly concluded 
that it is vitally important for the educational institutions to find the 
degree of frustration experienced by their teachers, as the teachers' 
active participation with full commitment and devotion is possible 
only when the teachers are fi"ee from frustration of all colours and 
hues. 
Thus the present study humbly deals with the identification of 
the magnitude of frustration among teachers in relation to creativity 
and certain personality factors and the topic runs as A Stmdy of 
Frustration Among Teachers in Relation to Creativity and 
Certain Personality Factors. 
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1.9 OBJECTIVES OF THE PROBLEM 
In the light of the discussion given above the present research 
programme was taken up with the following objectives: 
(1) To find out the extent of frustration among the male and female 
teachers at the secondary school level. 
(2) To identify statistically the relationship between frustration and 
creativity and its components i.e. fluency, flexibility and 
originality. 
(3) To find out if certain personality factors may be accountable 
for frustration among teachers. 
(4) To explore if there were any sex differences along creativity 
and personality characteristics, among the male and female 
secondary school teachers. 
1.10 HYPOTHESES OF THE PROBLEM 
Keeping in mind the objectives given above and consequent upon 
the discussion regarding frustration among teachers in the present 
introductory chapter it was hypothesized that -
(1) Both among the male and female teachers quite a considerable 
number will be found to be feeling frustrated at the secondary 
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school level - experiencing frustration of different magnitude. 
(2) It is expected that the teachers with greater creative potential 
would be feeling more frustrated than those with lesser creative 
urge. 
(3) Certain personality factors may also be found exerting their 
influence on different magnitudes of frustration among teachers. 
(4) In the cases of male and female teachers there may appear sex 
differences both on creativity and personality characteristics. 
A review of related literature is presented in the next chapter. 
A ^ ^ ^ ^ ^ !jtv 
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REVIEW OF RELATED LITERATURE 
As already discussed in the first chapter the present study aimed 
at identifying the magnitude of frustration among the teachers and its 
possible predictors in both the cognitive and non-cognitive domains, 
creativity and intelligence in the cognitive domain and different 
personality factors in the non-cognitive domain. Quite considerable 
work has been done on the effectiveness of these variables in different 
educational contexts. Yet with reference to teachers and especially 
the growing frustration of teachers and its possible causal factors is 
still a provocating challenge for the minds of researchers in education. 
A classified brief discussion on the work done so far may be 
quite interesting in understanding the present problem. A Study of 
Frustration Among Teachers in Relation to Creativity and 
Certain Personality Factors. 
Thus the discussion so far quite clearly brings out the urgency 
of further explorations in the field of teachers' increasing frustration 
and its concomitant factors, which is the main purpose of the present 
humble work. 
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2.1 STUDIES ON TEACHERS' FRUSTRATION AND STRESS 
Malviya (1978) tried to investigate the pattern of reactions to 
frustration. The sample consisted of 203 male and female subjects 
ranging between 13-20 and between 21-35 years of age. Two forms 
of questionnaires - multiple choice and open ended were used for 
data collection. It was found that the mean score was higher on 
reactions of males than of females. Males were also more aggressive 
than females. The reactions to frustration were found to be affected 
by high scores on neuroticism and extroversion. The subjects were 
found to be different in their reactions under actual and ideal 
conditions. 
Nayak (1982) investigated into the adjustment and job 
satisfaction of married and unmarried lady teachers. The sample 
comprised of 735 female teachers from different higher secondary 
schools of Jabalpur district. Of these 375 teachers were married and 
410 were unmarried. Tools employed were teacher job satisfaction 
questionnaire, adjustment inventory for college students and teaching 
aptitude tests. The statistical techniques used for data analysis were 
frequency distribution, 't'-test and coefficient of correlation. 
The findings of the research were 'i) No significant difference 
in the job satisfaction of married and unmarried female teachers 
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working in rural and urban areas was found, (ii) Teaching aptitude 
was found to have a significantly positive relationship with job 
satisfaction of female teachers. 
Pachauri (1983) conducted a study to find out the individual 
as well as the collective impact of personality factors and sex and 
two modes of frustration on proficiency in teaching. 160 teachers 
teaching in different intermediate colleges of Agra city were selected 
by employing stratified random sampling technique. Dal a was 
collected by using Frustration Scale, 16 PF Questionnaire (in Hindi), 
the Teacher Efficiency Scale. Statistical techniques used were factorial 
design, analysis of variance of equal cell size and 't'-test. It was 
found that (i) teachers who were highly aggressive and regressive of 
either sex were more proficient in teaching, (ii) Reserved, relaxed, 
adjusted and controlled teachers were more proficient in teaching 
than those who were outgoing, tense, relaxed, and who possessed 
more anxiety, (iii) Teachers possessing high anxiety were more 
proficient in teaching, (iv) Teachers who were highly aggressive and 
regressive were more proficient in teaching. 
Smilansky (1984) conducted a study of elementary school 
teachers' work satisfaction and reports of job related stress, and to 
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ascertain the relation of these two variables to both external factors 
(principal, other teachers, pupil and parents feelings about the 
teachers) and internal factors (perceived general life satisfaction and 
self efficacy). Interview technique was used on a sample of 36 female 
elementary school teachers chosen from four schools in an urban 
setting in Israel. Results showed that the highest rates of stress were 
associated with teachers' work load, pupil behaviour in schcol and 
the actual process of teaching. The lowest level of stress involved 
the relationship among teachers. 
Sarah (1985) compared the perceived stress of special 
education teachers to the perceived stress of regular education 
teachers. Job stress in the school setting an instrument developed by 
Pettegrew (1982) was used on a sample of 264 teachers from seven 
schools. Statistical techniques used were analysis of variance, and 
descriptive analysis. The data revealed that regular education teachers 
perceived more significant degree of stress related to role overload, 
than did special education teachers. The special education teachers 
compared to regular education teachers perceived a more significant 
degree of stress related to peer support. There was no significant 
difference between the perceived stress of special education teachers 
and perceived stress of regular education teachers due to role 
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ambiguity, role conflict, role preparation, job satisfaction and illness 
symptoms etc. 
Sharma (1985) conducted a study to find out the nature and 
extent of frustration among women working in various professions. 
The sample consisted of 240 married and 160 unmarried women 
working as teachers, nurses, doctors, bank employees and office 
workers in Varanasi city. The sample was drawn by incidental 
purposive sampling procedure. They were administered the 
Rosenweig PF study, personal value questionnaire, and a personal 
data sheet. It was found that women of all the groups were well 
adjusted and there was no difference in reaction to frustrating 
situations. 
Elizabeth (1986) investigated to verify the sources of stress in 
teaching and sources of support for teachers under stress. Of the 
sample investigated were 275 elementary and secondary teachers in 
a suburban Massachusetts community. Teaching events stress 
inventory and the Schlansker supports value inventory were used as 
the measuring tools. It was found that about 10% of the teachers 
were experiencing stress leading to burnout. Teachers who were 
experiencing the least amount of burnout identified the principal as a 
significant source of support. Teachers experiencing a high degree 
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of burnout reported utilizing friends, sharing personal experiences 
and recognition of teaching performance leading to advancement as 
significant source of support. 
Marker (1986) attempted to determine if social studies teachers 
report higher level of role related, task based and environmental stress 
than teachers of the other core subject areas of Math, Science and 
English at a statistically significant level. The sample consiiJted of 
150 high school teachers from two Indiana School Corporations. 
The tools used were The Teacher Stress Measure and a paper-pencil 
assessment. Data was analysed with the help of analysis of variance 
(ANOVA). Results revealed that social studies teachers do not differ 
from teachers of other core subject areas regarding role related, task 
based and environmental stress at a statistically significant level. 
Snyder (1986) investigated the effects of a discipline 
management programme on teacher stress. Data were collected on 
227 7th grade teachers by using Minnesota teacher attitude inventory, 
and teaching anxiety scale. Statistical techniques used for data analysis 
were chi-square test and one way analysis of variance. A significant 
difference in stress scores was found between positive attitude 
teachers and negative attitude teachers. Positive attitude teachers 
reported less stress than negative attitude teachers. 
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Burg & Sharon (1987) investigated the relationship between 
job burnout, job stress and job satisfaction among school teachers. 
Surveys were sent to 1512 teachers who were randomly selected 
from all members of the Maryland State Teachers Association. Of 
these 741 responded. The data was analysed by way of a multitrait 
multimethod matrix and a factor analysis. It was concluded that the 
preponderance of the evidence implied that job burnout, job stress 
and job satisfaction were best considered separate concepts. It was 
found that there was a poor correlation between a global measure of 
stress and the teaching events stress inventory. 
Dillihunt (1987) conducted a study to determine what 
relationship existed between stress levels of administrators and the 
effects of practiced administrative style. Survey responses were 
collected through a mailed questionnaire sent to private offices. Six 
factor analysis of variance test and 't'-test were used as statistical 
techniques. The study revealed that no significant relationships or 
correlations existed between task-oriented and relations oriented 
administrative style and stress levels. 
Singh (1987) tried to investigate the extent and the patterns of 
reactions to frustration and professional adjustment of secondary 
school teachers. The study was conducted in two phases, a pilot 
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study on a sample of 100 teachers and the main study on the sample 
of 600 teachers selected from 29 schools of Ghazipur district of 
U.P. out of which 60 were female and 540 were male teachers. 
Frustration study tool, adjustment inventory and personal information 
blank developed by the investigator were employed as measuring 
tools. Data was analysed with the help of mean, SD, quartile de\ iation, 
coefficient of correlation, 't'-test, chi-square test, and point biserial 
correlation. It was found that (i) the occurrence of frustration in the 
sample was normal while that of adjustment was not normal, (ii) male 
teachers were more aggressive than female teachers, (iii) all the 
teachers were more or less similar in regression and resignation 
patterns, (iv) the teachers of the upper age group were found to be 
more frustrated than the teachers of the lower age group. 
Mang (1989) conducted a study to find out the occupational 
stress and situational remedies in the teaching profession as perceived 
by secondary school teachers and administrators. Six administrators 
and 119 teachers in four school districts of South east Missouri 
participated in this study. Participants completed Ivancevich and 
Matterson's Stress Diagnostic Survey and responded to three open 
ended questions regarding administrators impact on teachers stress. 
The study revealed that group administrators were able to predict 
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with reasonable accuracy the causes of teacher stress and that 
administrative action impacts both positively and negatively on 
teacher stress levels. Teachers seemed to recognize that administrators 
have a limited impact on occupational stress for them. 
The three sources of stress consistently cited by teachers were: 
rewards, quantitative overload and time pressure. 
Sahni & Chadha (1991) administered a two part questionnaire 
to 80 college teachers to identify the social factors associated with 
frustration. The first part of the questionnaire measured the 3 
dimensions of frustration syndrome identified by S. Chandra (1970) 
dissatisfaction, insecurity and anxiety. The second part contained 8 
socio-ecological factors - five socio-ecological situations were 
significantly and negatively related to sample's feelings of frustration: 
recognition by society, suitable housing facilities for children's 
education, suitable recreational facilities and a congenial home 
atmosphere. Feelings that samples were holding their present job 
because they lacked better opportunities elsewhere were positively 
and significantly associated with feelings of frustration. 
Beer & Beer (1992) compared the burnout and stress, 
depression and self esteem of regular education teachers and special 
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education teachers. 14 male and 39 female regular education teachers 
and 16 male and 17 female special education teachers completed the 
Beck depression inventory, the Coopersmith self esteem inventories 
and measures of stress and burnout. In regular classrooms teachers 
in grade schools experience less burnout and stress than did high 
school teachers. Total burnout scores of men and women who taught 
special education in high school were higher than those of male 
special education grade school teachers. Burnout lie scores were 
significantly higher for female special education high school teachers 
than for both male and female special education grade school 
teachers. Stress scores were significantly higher for male special 
education high school teachers than for female special education high 
school teachers and male special education grade school teachers. 
There was a significant negative association between depression and 
self esteem scores. 
Chwalisz, Elizabeth & Russell (1992) tried to find out the 
relationship between causal attributions and self efficacy cognitions 
with regard to their ability to predict coping activities and subsequent 
outcomes of a stressful event. A model in which self efficacy mediates 
the relationships between attributions and coping was tested against 
a model in which attributions and self efficacy burnout, coping, self 
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efficacy and causal attributions. They also made a causal attribution 
for the most stressful event they had experienced at work that year. 
The mediational model more accurately represented the relationships 
among the constructs. Attributions had no direct effects on coping 
efforts and lower self efficacy was associated with emotion focused 
coping efforts. 
Friedman & Farber (1992) conducted a study to find out the 
relationship of teacher burnout to the various ways that teacher view 
themselves professionally and to the ways in which they sense that 
others within the educational system view them. A total sample of 
1,017 both female and male teachers from 40 Israeli elementary 
schools were randomly selected. Measuring tools employed were 
questionnaire, a modified form of the Maslach burnout inventory and 
a composite measure of professional self-concept. Data was analysed 
with the help of SD, factor analysis and Cronbach's alpha coefficient. 
Results revealed that the gratification which teachers receive from 
teaching bore the strongest negative correlation to burnout and 
teachers views of themselves as professionally competent and 
professionally satisfied bore the strongest correlation to burnout. 
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French (1993) examined the relationship between stressful 
circumstances and self reported teaching practices among 223 
elementary school teachers. Nine stress factors accounted for 48.5% 
of the variance were: time control, relationships, curriculum concerns, 
student's moiivation, career advancement, class size, role conflict, 
interference and job security. The four stress reactions identified 
were burnout, reduction in work load, tolerance and disengagement. 
Gupta & Kaur (1993) tried to find out how burnout and job 
satisfaction were related to teaching competency. 440 trained 
graduate teachers including both males and females from high and 
higher secondary schools were randomly selected. Self rating scale 
for teachers, pupils rating of teachers scale, teachers job satisfaction 
scale, Maslach burnout inventory were employed as measuring tools. 
Data was analysed with the help of mean, SD, and test-retest reliability. 
Results showed that pupils rating of their teachers is not much similar 
to the teachers self rating. The mean value of the job satisfaction 
leads to the inference that teachers wei'5 highly satisfied with their 
jobs. More competent teachers were less fatigued and tired, exhausted 
as compared to less competent group and they had better sense of 
personal accomplishment. 
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Susan (1993) investigated the factors causing anxiety in British 
physical education teachers in their first or second year of teaching. 
Sample comprised of 104 subjects. Student teacher anxiety scale 
was used as a measuring tool. Statistical techniques used were mean, 
SD, factor analysis and analysis of variance. Result showed that 
beginning teachers were anxious about their teaching but the mean 
total anxiety score was not as high as the mean total anxiety score 
for students before starting teaching practice. Factor analysis revealed 
five factors evaluation anxiety, class control anxiety, professional 
and administrative concerns anxiety, school staff anxiety and teaching 
requirements anxiety. Factors that caused most anxiety were related 
to being observed, evaluated and assessed. 
Blix, Cruise, Mitchell and Blix (1994) analysed "occupational 
stress among university teachers," including 400 teachers as a sample 
from California state university. Results indicated that 2/3rd of the 
teachers reported that they perceived stress at work at least 50 percent 
of the time. They also complained burnout, stress related health 
problem, lowered work productivity, inability to cope with work 
stress and job change consideration. Research related activity were 
considered to be more stressful than either teaching or service. A 
positive perception of ability to manage work stress was negatively 
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correlated with stress symptoms. 
Dang & Gupta (1994) examined the effect of work 
environment, behaviour patterns and gender on various role stressors 
in 160 lecturers from a medical college or university. Samples were 
equally divided in terms of Type A or Type B behaviour and gender 
and completed the Jenkins Activity Survey and Organizationg.l Role 
Stress Scale. The medical work environment was found to be more 
stressful than university work, particularly on role overload, role 
ambiguity and personal inadequacy role stressors. Type A samples 
perceived more stressful by type B samples. Role erosion was higher 
in men and role overload was higher in women. 
James and Alan (1994) conducted a comparative study of work 
stress - distress of music and mathematics teachers. The sample 
comprised of 107 randomly selected secondary school teachers with 
a median age of 33 years working in both public and private schools 
in New Southwales. Of the sample 61 were women and 46 were men. 
Six point likert scale, general health questionnaire and maslach 
burnout inventory were the measuring instruments. Data was analysed 
with the help of SD, mean, internal consistency coefficients. Of the 
two teacher groups studied music teachers were generally more 
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distressed and burnout and negatively affected by both certain work 
stressors and by attitudes held by others. Not one music teacher 
thought music the easiest school subject to teach contrasting with 
31% of mathematics teachers who rated their subject as the easiest 
to teach. Mathematics teachers rated themselves more satisfied than 
music teachers. 
Swatantra Devi (1994) find out a significant difference between 
the job satisfaction of the teachers and their temperamental traits. 
The Thurston Temperament schedule was administered on a sample 
of 250 teachers belonging to 25 schools. Statistical techniques used 
were mean, SD and t-value. The result proved that there was no 
significant difference between the years of experience of teachers 
and in-service education in relation to the components of 
temperamental traits. However there was significant difference 
between the job satisfaction of the teachers and the temperamental 
traits. 
Boyle, Borg, Falzon and Baglioni (1995) proposes models 
of the direct sources of teacher stress and statistically tests their 
goodness of fit using a structural equation modelling approach. The 
sample consisted of 1074 teachers from 81 state primary schools in 
the Maltese islands of Malta and Gozo. Teacher stress inventory was 
38 
employed on the sample. Statistical techniques used for data analysis 
were chi-square test, scree test (Cattell, 1978) and Kaiser-Guttman 
(KG) eigenvalues. It was found that teacher stress was primarily a 
direct function of workload and student misbehaviour. 
Flett, Hewitt & Hallett (1995) examined the association 
between perfectionism and indices of job stress and perceptions of 
organizational support in 62 teachers. Sample completed the 
multidimensional perfectionism scale, the teacher stress inventory 
and a survey of perceived organizational support. Measures of job 
satisfaction, job expectancy and absenteeism were also obtained. A 
pervasive positive association was found between socially prescribed 
perfection and various indices of teacher stress, including the intensity 
and frequency of professional distress, emotional manifestations and 
physiological manifestations. A significant association was detected 
between socially prescribed perfectionism and low job satisfaction. 
Self oriented and other oriented perfectionism dimensions were not 
correlated significantly with the measures of teacher stress. 
Peter, Alexander & Michael (1995) investigated the 
relationship between discipline policy, student misbehaviour and 
teacher stress. Data was provided during the evaluation of the whole 
school approach discipline and student welfare programme by 4,072 
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teachers from 32 primary, 52 secondary and two special schools. 
The general strain index and inventory on authoritarian leadership, 
poor staff relations and student behaviour were the measuring tools. 
On balance teachers believed that their schools had improved slightly. 
The programme was effective in bringing about an improvement in 
teacher stress and discipline policies but it made no difference to the 
mean levels of student misbehaviour. 
Pithers and Fogarty (1995) studied, "occupational stress 
among vocational teachers". Total sample was of 154 people including 
vocational teachers and other professionals in commerce and 
business. Tools employed were occupational stress inventory, the 
occupational roles questionnaire, personal strain questionnaire, 
personal resources questionnaire. It has been found that the 
prevalence of occupational stressors for vocational teachers as 
compared to a professional group was not as widespread as 
predicted. Work overload emerged as a significant stressor at the 
organizational as well as the personal level. 
Cockburn (1996) investigated "primary teachers' knowledge 
and acquisition of stress relieving strategies". Sample included 335 
primary teachers. Questionnaire was used as a measuring tool. Results 
showed that, most of the teachers were positive in their attitudes 
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towards teaching and were not suffering from extreme stress. On 
average the respondents were aware of 35 stress reduction strategies. 
The most effective strategy was the thorough lesson preparation what 
one about to teach. 
Manthei, Gilmore, Tuck and Adair (1996) designed a study 
"Teachers Stress in Intermediate Schools". Intermediate school 
teachers from the eight Newzealand schools were surveyed five time 
over four years. The number of teachers surveyed in five survey was 
116, 135, 144, 137 and 120. Seven factors were identified, pupil 
recalcitrance,, poor remuneration, curriculum demands, low 
professional recognition, poor working environment, community 
antagonism and fime demands. Higher level of stress were related to 
lower job satisfaction and a reduced commitment to remain in the 
job in the long term. Absence due to sickness was not found to be 
correlated with stress. No marked increase in stress among teachers 
was found over the five survey. 
Stella & Purushottam (1996) investigated the relationship 
between the classroom behaviour of the teachers and their job 
satisfaction. Modified version of flanders interaction analysis category 
system and the job satisfaction questionnaire were administered on 
the sample of 68 teachers selected on the basis of stratified random 
41 
sampling technique. Data was analysed with the help of simple 
correlation. It was found that (i) among the in-service teachers there 
was significant correlation between teacher behaviour and job 
satisfaction, (ii) The rural teachers and government school teachers 
had a lower job satisfaction. 
Reddy & Srinivas (1997) investigated the impact of gender 
and stress on teacher effectiveness. The sample consisted of 120 
randomly selected secondary school teachers from two districts of 
Andhra Pradesh. Stress effectiveness scale and stress questionnaire 
were employed as measuring tools. Data was analysed with the help 
of test-retest reliability method, a retest correlation, and t-test. 
Findings revealed that there were no significant relationship between 
gender and teacher effectiveness. Also there were no significant 
relationship between intensity of stress and teacher effectiveness. 
Jurado, Gurpegui, Moreno & de Dios (1998) conducted a 
study on the school setting and teaching experience as risk factors 
for depressive symptoms in teachers. 
A representative sample of 233 teachers working at the primary 
or secondary grade level in both public and private schools answered 
an anonymous questionnaire on socio-demographic information and 
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completed the centre for epidemiologic studies rating scale for 
depression (CESD). The teachers were classified as depressed when 
they scored greater than 16 on the CESD 27.5% of the sample were 
above this cut off score. Logistic regression was used to calculate a 
multivariate model with the variables of school ownership, grade level 
and teaching experience. Working in a public school, teaching at the 
primary level, and longer teaching experience all increased the risk 
of depressive symptomatology. 
Shann (1998) examined the professional satisfaction of teachers 
in urban middle school. Interviews and questionnaires from 92 
teachers in 4 urban middle schools were used to assess the importance 
and satisfaction they assigned to various aspects of their jobs. 
Teacher-pupil relationships ranked highest overall in terms of 
importance and satisfaction. Parent teacher relationships commanded 
respondent's highest concern. Teachers in the lower achieving 
schools were more dissatisfied with teacher-teacher relationships and 
their school's curriculum than those in the higher achieving schools. 
Anderson, Levinson, Barker & Kiewra (1999) tried to find 
out the effects of meditation on teacher perceived occupational stress, 
state and trait anxiety and burnout. The present study employed a 
pretest-post-test control group design and used the teachers' stress 
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inventory, state trait anxiety inventory and the Maslach burnout 
inventory to assess the effect of a 5-week standardized meditation 
class on the perceived occupational stress of 91 full time elementary, 
middle and high school teachers (aged 22-60 years) from sub urban 
districts in three states. Results revealed that meditation significantly 
reduces teacher stress. Teachers perceived a reduction in stress using 
meditation only 2-5 times per week. 
de Heus & Diekstra (1999) compared the teachers with other 
social professions on work stress and burnout symptoms. Burnout 
among teachers was the focal topic of the study in which a sample 
of about one thousand teachers was compared with members of other 
social professions on burnout symptoms and in an attempt to explain 
the obtained differences in burnout, on work stressor and social 
support. The original sample consisted of 13,555 individuals who 
were gainfully employed and were between the ages of 18 and 64 
years. Other social professions included mental health professions, 
physical health professions, nursing professions, domestic and 
personal care professions and managers. Taken together results for 
burnout and other measures of strain support the idea that the teaching 
job carries more psychological and, to a lesser extent more physical 
symptoms than other special professions. Teachers do burnout more 
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easily than members of other social professions. 
Dussault, Deaudelin, Royer & Loiselle (1999) investigated 
the relationship between professional isolation of teachers and their 
occupational stress. A systematic random sample of 1,110 teachers 
in Quebec were administered French Canadian versions of the UCLA 
loneliness scale and teacher stress inventory. Analysis gave, a positive 
and significant correlation between isolation and occupation stress. 
Martin, Linfoot & Stephenson (1999) studied how teachers 
respond to concerns about misbehaviour in their classroom. 130 
Kindergarten teachers were selected for the study. Results indicate 
that concern about their students misbehaviour was negatively 
associated with teachers' confidence. Concern about misbehaviour 
was positively associated with the use of non-physical punishment 
and referral of the students to other school personnel. 
Pithers and Soden (1999) conducted a study to examine the 
occupational stress, strain and personal coping resources of a 
comparative group of Scottish and Australian vocational teachers. 
The sample comprised of 332 teachers from vocational and further 
education institutes of both nations. A standardized test and 
occupational stress inventory were used as measuring tools. Results 
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showed that similarities of stress and strain between the two national 
group far outweighted the difference. Stress level was found to be at 
average for both the groups. Role overload appeared to be a strong 
source of occupational stress for both groups of teachers. 
Viswesvaran, Sanchez & Fisher (1999) tried to find out the 
role of social support in the process of work stress; it was found 
that social support had a threefold effect on work stressor-strain 
relations. Social support reduced the strains experienced, social 
support mitigated perceived stressors, and social support moderated 
the stressor-strain relationship. 
It is quite evident from the above discussion that purely on 
frustration of teachers much work has yet to be done. The 
investigations done so far quite understandably called for further 
explorations. 
2.2 STUDIES ON TEACHERS' CREATIVITY 
Yamamoto (1963) investigated the relationships between creative 
thinking abilities of teachers and achievement and adjustment of pupils. 
The subjects of this study were 19 5* grade teachers and their pupils 
of an independent school system in a middle to upper middle class 
suburb of Minnepolis, Minnesota. The tools used for data collection 
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were Test of Creative Thinking, a Personality Inventoiy, an 
Intelligence Test, and an Achievement Battery. Data was analysed 
with the help of mean, SD, correlation of coefficient. The 19 teachers 
were dichotomized into the high creative group (10) and the low 
creative group (9) and comparisons were made between them. It was 
found that- (i) the high creative teachers show a significantly stronger 
theoretical orientation than the low creative teachers, (ii) The two 
groups did not show any significant difference in their classroom 
behaviour, (iii) There was no significant difference between these 
two groups in background factors such as sex, marital status, age, 
teaching experience and educational attainment. 
Gurbakshlal (1974) conducted a study of the relationship 
between creative thinking and vocational anxiety and their effect on 
success in teaching. The sample consisted of 300 teacher trainees 
studying in three colleges of the Punjab. Vocational Anxiety Scale, 
The Dutt Personality Inventory and the Test of Creative Thinking 
were used as measuring tools. It was found that men and women 
teacher trainees did not differ significantly in vocational anxiety 
whereas they differed in general anxiety. High vocational anxiety was 
inversely related to teaching success but high general anxiety was 
not associated with teaching success. The teacher trainees in high 
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and low creative thinking groups did not differ significantly from 
each other in vocational anxiety they differ in general anxiety. 
Mathew (1976) carried out the study to investigate the 
classroom behaviour of teachers and its relationship with their 
creativity and self concept. 245 teachers were selected through the 
stratified random sampling technique and were observed in teaching 
situations in secondary schools of Baroda and Mewattupazha. The 
Flanders Interaction Analysis Category System, The Deo's Personality 
Word List, The Creative Teacher Personality Scale, The Creative 
Teaching Process Scale, The Personal Information Proforma were 
employed as measuring tools. The study revealed that (i) there was 
no significant relationship between creative teacher personality and 
indirect/direct behaviour of teachers (ii) There was no significant 
difference between male and female teachers in their direct/indirect 
behaviour. 
Jayaswal (1977) conducted a study of creativity in relation to 
anxiety in male and female teachers. The sample consisted of 234 
male and I'^O female teacher trainees from five teacher training 
institutions of Varanasi by using the incidental purposive sampling 
technique. Tools used for data collection were Hindi adaptation of 
the Torrance Test of Creative Thinking (Verbal) Dutt's Personality 
48 
Inventory. Statistical techniques used for data analysis were analysis 
of variance ,t-test, product moment coefficient of correlation, eta 
coefficients and partial correlation of coefficient. Results revealed 
that anxiety on the whole was negatively correlated with creativity, 
there was no significant relationship between anxiety and creativity 
in the female sample. Anxiety had negative and significant correlation 
with creativity in the male sample. The high and the low creative 
groups did not differ on the anxiety score. 
Singh (1977) investigated into the psychological and 
sociological background of creative and non creative student teachers. 
The sample consisted of 442 B.Ed, students in the city of Lucknow. 
The tools employed were Torrance Test of Creative Thinking, The 
Ojha Study of Values, The California Test of Personality, The 
Minnesota Teacher Attitude Inventory and the information form 
designed to collect data about sociological background. The data 
was analysed with the help of't'-test. It was found that high creativity 
among student teachers tended to go with higher economic value, 
better personality adjustment, better family background and urban 
living. Low creativity on the other hand seemed to be associated 
with higher theoretical value, poorer adjustment, poor family 
background and rural living. 
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Singh (1978) investigated the relationship between creativity in 
teachers and their self concept, attitude towards teaching and 
classroom verbal interaction. The sample consisted of 100 trained 
teachers in service working in higher secondary schools of Delhi. 
Tools employed were Mehdi's Verbal Test of Creative Thinking, 
Personality Word List, Minnesota Teacher Attitude Inventory, and 
Flanders Interaction Analysis category System. Data was analysed 
with the help of product moment correlation, analysis of variance 
and t-test. A significant positive relationship was found between the 
verbal creativity in teachers and self concept. There was no significant 
relationship between the verbal creativity in teachers and their attitude 
towards teaching. Male and female teachers did not differ significantly 
in their verbal creativity. 
Ls' Verne (1985) compared the high, medium, and low creative 
student teachers on three dimensions of creativity and total creativity 
in terms of certain personality components, sex, teaching competence 
and achievement levels. 210 B.Ed, students randomly selected from 
four educational institutions in Lucknow were taken as sample. 
Torrance Test of Creative Thinking, The Multivariate Personality 
Inventory and 16 PF, a Teacher Effectiveness Scale were used as 
measuring tools, (i) The F ratios for the effect of fluency were 
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significant for dominance, reserved vs. outgoing, humble vs. assertive, 
(ii) The F ratios for the effect of flexibility were significant for ego 
ideal, dominance, sober vs. happy go lucky, (iii) The F ratios for the 
effect of originality were significant for the self confidence, humble 
vs. assertive, (iv) Personality factors distinguishing the low creativity 
group from high creativity group were self confidence, sober vs. 
happy go lucky, (v) Personality factors distinguishing the medium 
total creativity group from the high total creativity group were 
pessimism, empathy, conservatism and experimenting. 
Fryer & Collings (1991) conducted a study on teachers views 
about creativity. 1,028 teachers and further education lecturers from 
England, Wales and Island completed a questionnaire on views of 
creativity and its development together with teaching style preferences. 
Sociographical information and teachers' perceptions of their 
situations were collected. A sub sample of 31 took part in follow up 
interviews. Creativity was perceived mainly in terms of imagination, 
originality and self expression. Only half of the sample regarded 
divergence as synonymous with creativity. Most thought creativity 
could be developed but almost three quarters thought it was a rare 
gift. The distinguishing feature of teachers highly oriented to creativity 
was a preference for pupil centred learning. 
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Thus creativity being so vitally important factor affecting quite 
positively the teachers' performance needs to be included for 
exploring its predictive ability with reference to the frustration of 
teachers also. 
2.3 STUDIES ON TEACHERS' INTELLIGENCE 
Singh (1970) conducted a study on the teacher trainee's 
performance in relation to certain intellectual abilities. The sample 
comprised 62 trainees with rural background and 82 with urban 
background from a teachers' college in the district of Ludhiana. The 
tools employed were Cattell's 16 PF Inventory, The Raven's 
Progressive Matrices, The Maudsley Personality Inventory, The 
Indian adaptation of Allport A.S. Reaction Study, The Allport 
Vernon-Lindzey Study of Values, and a scale for measuring attitude 
towards teaching profession prepared by the investigator. The results 
of the study showed that the significant predictors of performance 
in theory papers were two indices of intelligence, and two indices of 
early academic achievement. The regression equation analysis showed 
that the improvement in forecasting efficiency in theory papers was 
much more when the prediction was done on the basis of the 
combination of intellectual and non intellectual factors than when the 
prediction done by taking these factors separately. 
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Grewal (1976) carried out a study on intellectual and personality 
correlates of teacher effectiveness at the higher secondary school 
stage. The Bell's Adjustment Inventory, The Bemreuter's Personality 
Inventory, The Raven's Standard Progressive Matrices and the Jalota's 
and Tendon Group Test of Mental Ability, The Attitude Scale, Interest 
Inventory and Rating Scales were employed on the sample of 520 
trained graduate teachers. Data was analysed with the help of mean, 
median, mode, SD, skewness, product moment correlation, factor 
analysis and analysis of variance. 
The study revealed that the measures of intelligence and 
personality traits clustered in specific constellations with the ciiterion 
measures of teacher effectiveness. The main predictors of leacher 
effectiveness were home, health, social, emotional and total 
adjustments and verbal and non verbal intelligence. 
Jain (1977) attempted to find out the characteristic influences 
of creativity, intelligence and areas of interest upon proficiency in 
teaching. A multistage random sample of 160 subjects was drawn. 
They belonged to different levels of creativity, intelligence and 
interest. Tools employed were creativity test by N.S. Chauhan and 
G.P. Tiwari, General Mental Ability Test by M.C. Joshi, Chatterjee's 
Non Language Preference Record, and The Teacher Efficiency Scale. 
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Data were analysed with the help of factorial design analysis of 
variance of equal cell size. It was found that intelligence, creativity 
and interest were interrelated in promotion of proficiency in teaching. 
Narula (1979) conducted a study to measure achievement 
motivation, personal preferences, perception, anxiety, risk taking 
behaviours and other correlates in relation to their intelligence, socio-
economic status and performance. The sample comprised of 608 
men and women students of education studying in six government 
teachers colleges of Orissa. Data was collected with the help of 
Thematic Apperception Test, Edwards Personal Preference Scale, 
Raven's Standard Progressive Matrices, Socio-Economic Status Scale 
and a few questionnaires. The statistical techniques used for data 
analysis were descriptive statistics, product moment correlation and 
multiple regression analysis. It was found that (i) males and females 
differed as regards personality needs (ii) male teachers showed more 
anxiety than female teachers (iii) Intelligence and perceptions did not 
show any relationship and the same was the case with intelligence 
and performance. 
Sharma (1984) conducted a study to find out the aptitude, 
intellectual level, and morality of prospective teachers. The sample 
consisted of 412 student teachers who were studying in ten teachers 
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colleges of three universities of Rajasthan. The Teaching Aptitude 
Test, Group Mental Ability Test and self-made teachers' morality 
test were used for data collection. It was found that about 75% of 
the student teachers were below average in aptitude and intellectual 
ability. A positive correlation was found between teaching aptitude, 
intellectual level and morality of prospective teachers. 
Mahapatra (1987) investigated the relation of intelligence, 
attitude and interest towards success in teaching. 420 B.Ed, students 
were applied Patel's Teacher Efficiency Inventory, Teaching Success 
Scale prepared by the investigator, Cattell's Culture Fair Intelligence 
Test Scale-3, Ahluwalia's Teacher Attitude Inventory, and iSonal's 
Social Service Scale of the Vocational Interest Inventory. The critical 
ratio and multiple coefficients of correlation were used for drawing 
conclusions. The results of the study revealed that the predictive 
value of intelligence and attitude towards teaching success was 20 
percent, attitude and interest towards teaching success was 11 percent, 
and intelligence and interest towards teaching success was 19 percent. 
Among all the three predictors intelligence was considered to be the 
most influential predictor. 
As such the present investigation has one more focal point, 
intelligence which is to be studied with reference to the teachers' 
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frustration. 
2.4 STUDIES ON TEACHERS' PERSONALITY 
Quraishi (1972) studied the relationship between personality, 
attitudes and classroom behaviour of teachers. The sample consisted 
of 200 teachers drawn from twenty one secondary schools. Flander's 
Interaction Analysis, Category System, Thurstone Temperament 
Schedule and attitude scales constructed by Wandt, Glassey and Patel 
were the measuring tools. Data was analysed with the help of Pearson's 
Product Moment correlation technique. The result highlighted that 
(i) teachers verbal behaviour in classroom was related in i small 
measure to their personality and attitudes, (ii) sociable trait was 
significantly related to student initiation, (iii) direct and indirect 
teachers did not differ significantly from each other on the seven 
personality traits, implying that personality does not affect teacher 
behaviour. 
Saran (1975) attempted to find out the teachers' attitude towards 
teaching profession and certain personality variables as related to 
their level of education and amount of experience. A group of 1000 
teachers (510 male and 490 female) from four western districts of 
U.P. was selected as a sample^ Tools employed were Chatterjee's 
-- s^sz 
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Non-Language Preference Record, Vyaktitva Parakh Prashnavali, and 
the Edward Personal Preference Schedule. The data was analysed 
with the help of correlations. It was found that (i) the attitude of 
teachers towards the teaching profession was positive (ii) attitude 
towards teaching profession was not positively related to experience 
in the teaching profession as well as age. (iii) Level of education was 
positively related to degree of attitude towards the teaching 
profession, (iv) Teaching experience and adjustment were not 
significantly related. 
Gupta (1976) carried out a study on prediction of teacher 
effectiveness through personality test. The sample consisted of 300 
male teachers, 25 principals and 350 students. Teachers' effectiveness 
was measured by using a teachers' rating scale, a pupils rating scale, 
a teacher aptitude inventory a Jai Prakash's Teaching Aptitude Test, 
Hindi version (by Kapoor) of Cattell's 16PF Questionnaire. The study 
revealed that (i) the high effective teachers differed significantly from 
the general population with respect to nine personality factors out of 
sixteen, (ii) In comparison to average effective teachers high effective 
teachers were significantly more intelligent, emotionally stable, 
assertive and higher self concept, controlled and less tense and 
frustrated (iii) the average effective teachers in comparison to low 
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effective teachers were more outgoing, sergeant, happy-go-lucky, less 
imaginative and more practical. 
Singh (1976) investigated the relationship between some 
personality variables and teaching effectiveness. The sample 
consisted often superior, ten average, and ten inferior student teachers 
out of 164 student teachers of Tilakdhari Teachers' Training College, 
Jaunpur, U.P. Tools employed were Thematic Apperception Test, a 
rating scale to measure the teaching stimulus of the teachers. The 
Sinha's Anxiety Scale, The Sinha's Adjustment Inventory. Data was 
analysed with the help of analysis of variance. It was found that the 
needs of superior, average and inferior teachers were distinct from 
each other, (i) the superior teachers had more strength of imagination 
while inferior teachers were weak in their imagination, (ii) the average 
teachers were more sensitive while inferior teachers were less sensitive 
(iii) the superior teachers used more literary language than average 
and inferior teachers. 
Gupta (1977) attempted to find out the personality 
characteristics, adjustment level, academic achievement and 
professional attitude of successful and less successful teachers. A 
group of 400 teachers (200 male and 200 female) selected from 67 
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schools of four districts in Punjab. Tools employed were The Sixteen 
Personality Factor Inventory, The Bell's Adjustment Inventory, The 
Minnesota Teaching Aptitude Scale and a tool to measure teaching 
success prepared by the investigator. It was found that success in 
teaching was significantly related to personality factors A, B, C, F, 
G, H, I, L, N, O, Q3 and Q^ and adjustment in various fields of life 
like home, health, social, emotional and professional attitude. But it 
had no significant relationship with academic achievement. It was 
also found that there were differences in personality characteristics, 
adjustment and attitudes towards teaching of successful and less 
successful teachers. 
Singh (1978) conducted a study to find out the relationship of 
teachers' personality, success in teaching and impact on student 
behaviour. The sample consisted of 135 permanent male teachers 
and 2839 boys of class IX. Teaching Success Rating Scale, 
Information Schedule, Interview Schedule, Critical Incidents Blank, 
Behaviour Change Questionnaire, Allport Vernon-Lindzey Study of 
Values, 16 PF, Incomplete Sentences Blank, and Rorschach Inkblot 
Test. Statistical techniques used for data analysis were SD, mean, 
median, t-test and chi-square test. The result indicated that (i) 
theoretical and social values were positively related to teaching 
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success but the economic and aesthetic values were negatively related, 
(ii) the highly successful teachers were assertive, venturesome, 
controlled, emotionally stable, better adjusted, positive attitude 
towards family, a sense of identification with the people, develop 
desirable attitude in their students. The unsuccessful teachers 
contributed to developing aversion to the subject, creating 
misunderstanding and fostering undesirable attitudes in their students. 
Mutha (1980) attempted to identify the factors attitudinal, 
motivational and personality which differentiated effective teachers 
from ineffective ones. The sample consisted of 300 secondary school 
teachers (180 male and 120 female) randomly drawn from the 
secondary schools of Jodhpur. Teachers were administered the 
Raven's Progressive Matrices, Sinha's Self Analysis Form, Eysenck 
- Maudsley Personality Inventory, Shrivastava's Teaching Aptitude 
Test, Bhatnagar's Value Scale, Singh's Marital Adjustment Inventory, 
Sharma's Self Concept Inventory and Allport's Ascendence 
submission scale. Data was analysed with the help of percentage, 
chi-square test, t-test, factor analysis and multiple correlation. It was 
found that (i) self, professional training, nature of schooling and 
income level were significantly associated with the teachers' 
effectiveness, (ii) the effective teachers had significantly higher score 
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on intelligence, (iii) the effective teachers have significantly higher 
scores on anxiety, teaching aptitude, neuroticism, theoretical value, 
job satisfaction than the ineffective teachers. 
Porwal (1980) measured the personality traits of 100 satisfied 
and 100 dissatisfied teachers and impact of variables like age, sex, 
marital status, length of service, scale of pay, location of the working 
place, type of management and extent of employment of their job 
satisfaction. He used a job satisfaction questionnaire and 16 PF 
Questionnaire. He found that personality characteristics of satisfied 
teachers were reserved, detached, critical, cool, emotionally mature, 
stable, humble, mild, accommodating, shy, practical, careful and 
unfrustrated and personality characteristics of dissatisfied teachers 
were warm hearted, easy going, emotionally less stable, independent, 
stubborn, socially bold, imaginative, careless and frustrated. Sex 
produce differences in the level of job satisfaction. The female 
unmarried teachers were found to be more satisfied than the teachers 
of both sexes. A negative relationship existed between the length of 
service and level of job satisfaction. The teachers of government 
schools were more satisfied than those in privately managed schools. 
Thakur (1980) investigated the effects of age, sex and 
experience on teaching behaviour and differences in the personality 
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characteristics of teachers showing direct and indirect verbal 
behaviour. 200 teachers were observed in their classroom the students 
taught were from class VIII to XI. Personality characteristics were 
measured on 16 PF test. The constellation of traits of teachers was 
found out by using factor analysis. It was found that (i) the two 
groups of teachers (direct/indirect) differed significantly on nine of 
the interactional variables, (ii) there was no significant difference in 
the teaching behaviour of the direct/indirect teachers due to the 
variables of age, sex and experience, (iii) four personality i'actors 
namely C, O, Q3 and Q^ differentiated the direct and indirect teachers 
significantly. 
Kumart (1981) studied the personality needs, moral judgement 
and value patterns of secondary school teachers. The sample was 
selected randomly. The obtained result highlighted that (i) male and 
female teachers expressed high preference for the theoretical value 
and affiliation need. Teachers of both the sexes expressed keen moral 
sense (ii) urban male teachers were more moral than rural male teachers 
(iii) rural female teachers had higher sense of morality than urban 
female teachers. 
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Raina (1981) compared the personality, attitude to teaching 
and creativity potential of pre service and in service teachers. The 
sample consisted of 180 in service teachers and 180 pre service 
teachers specializing in the teaching of science, arts and commerce. 
Measuring tools were 16 PF test adapted and standardized by Kapoor 
and Mehrotra, Minnesota Teacher Attitude Inventory and Something 
about Myself a measure of creative potential. Data was analysed with 
the help of analysis of variance, t-test, factor analysis and rank order 
correlation. The study revealed that (i) the rank order correlation 
between the science and arts in-service teachers was not significant 
whereas the same between the science and commerce and between 
arts and commerce teachers was significant, (ii) The in-service 
teachers were highest on factor H, C, E, A, F. They were lowest on 
factors B, L, Q^ and O. (iii) The pre service teachers differed on 
factors A, B, E, F, I, N, Q,, Q^ and gave top five ranks to factors H, 
E, C, O, Q^ and bottom five B, M, L, A and N. 
Sharma (1981) conducted a study to find out the differences 
with regard to self concepts, personality, adjustment and values of 
college, secondary school and primary school teachers, urban and 
rural teachers and male and female teachers. Bhatnagar's Self Concept 
Inventory, Bhatnagar's Allport Vernon Value Scale (Hindi adaptation) 
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and a self constructed adjustment inventory entitled A Study of 
Teachers' Problems were employed on a sample of 702 teachers of 
various categories drawn from the total population of teachers of 
Agra district. The stratified random and cluster sampling procedure 
was adopted. It was found that (i) primary teachers were better 
achievers than the college teachers. Differences between primary and 
secondary school teachers were not significant, (ii) Difference on 
self concepts about achievement of the rural and urban teachers were 
not significant, (iii) Difference on achievement concept of the male 
and female teachers were significant. They do not differ with regard 
to the self confidence dimension of the self concept. 
Bhagoliwal (1982) conducted a study to discriminate between 
the personality characteristics of effective and less effective teachers. 
The sample consisted of 264 (120 male and 144 female) drawn fi-om 
twelve higher secondary schools of New Delhi. Teacher Personality 
Characteristics Inventory, Teachers Rating Scale, student's 
performance and student ranking proforma for subject teachers were 
used. The chi-square, and Man Whitney U-test were used for data 
analysis. It was found that (i) more effective teachers were by and 
large characterized by their superiority over the less effective teachers 
with respect to their overall intellectual level (ii) more effective 
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teachers were more creative, their inner control was better than less 
effective ones. 
Hossain (1983) compared the personality differentials of 
secondary school teachers and the teacher trainees of Bangladesh. 
The sample consisted of 366 subjects of Bangladesh including 188 
secondary school teachers and 178 teacher trainees. Along with this 
50 student teachers from the college of education Chandigarh for 
cross cultural study. The Thorndike (1966) Dimensions of 
Temperament, The Emotional Characteristics Inventory developed 
by the investigator. Raven's (1962) Advanced Progressive Vlatrices 
Sets I and II were employed as measuring tools. Data was analysed 
with the help of inter correlation, factor analysis, and analysis of 
variance. The result revealed that the significant differences were 
found only in the case of certain variables viz. sociable, ascendant, 
cheerful, happiness, anger, jealousy and intelligence. 
Malik (1984) compared the personality factors and learning 
environments of successful and unsuccessful science teachers. The 
sample consisted of 205 science teachers and 3450 science students 
from 72 higher secondary schools of Rajasthan. Measuring tools 
were Science Teaching Success Rating Scale constructed by the 
investigator, a bio-data form and a Hindi version of Learning 
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Environment Inventory were adopted. It was found that (i) successful 
science teachers had clarity of goals and their students found less 
difficulty with class work than the students of unsuccessful science 
teacheis, (ii) teaching success was positively correlated with 
dimensions of formality, goal, direction, satisfaction, democracy and 
diversity (iii) the classroom atmosphere of unsuccessful science 
teachers was full of tension, quarrelling among students, confusion 
in class activities and there was favouritism, (iv) some significant 
correlation either positive or negative was found between the class 
learning environment and personality factors. 
Mcintyre (1984) conducted a study to find out the relationship 
between one personality variable, locus of control and experienced 
burnout. The sample consisted of 684 all resource room and self 
contained room special education teachers from 28 public school 
districts in Connecticut and Massachusettes. Maslach Burnout 
Inventory, The Emotional Exhaustion Sub Scale, Personal 
Accomplishment Sub Scale, Adult Nowicki Strick Land Internal-
External Control Scale were employed as measuring tools. Data was 
analysed with the help of Pearson Product Moment simple correlation 
technique. Result revealed that significant positive correlations were 
found between locus of control scores and the frequency of feelings 
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of emotional exhaustion, and intensity of feelings of depersonalisation. 
A negative correlation was found between locus of control and 
frequency of feeling of personal accomplishment. 
Mishra (1984) investigated personality traits of original teachers. 
They were found to be emotionally mature, stable, realistic about 
life, assertive, self assured, austers, dependent minded, hostile, 
extrapunitive, authoritarian, cheerful, active, talkative, carefree, 
impulsive, dominated by sense of duty, plan, responsible, moralistic, 
sociable, bold ready to try new things, spontaneous, day dreaming, 
artistic and doubtful. 
Shukia (1984) compared the personality characteristics of 
innovative and non-innovative teachers and their pupil's creativity. 
The sample consisted of 650 primary school teachers (326 males 
and 324 females) and 600 pupils taught by these teachers. Tools 
employed were The Sociometric Questionnaire, Principal's Rating 
Scale and Self-Rating Scale, 16 PF Questionnaire and Non-Verbal 
Test of Creative Thinking by Baqer Mehdi. Data was analysed with 
the help of test-retest and split half reliability and critical ratios. It 
was found that (i) urban teachers were more innovative than rural 
teachers (ii) Sex differences were not observed as regards 
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innovativeness of teachers (iii) Non-innovative teachers were found 
to be reserved, detached critical, cool, less intelligent, dull, frustrated 
and restless, (iv) innovative teachers were found to be emotionally 
stable, calm and mature, enthusiastic, venturesome, socially bold, 
lively etc. (v) The pupils of innovative teachers were found to be 
higher on creative thinking than the pupils of non-innovative teachers. 
Som (1984) studied the teachers' personality pattern and their 
attitudes towards teaching and related areas. The sample consisted 
of 75 in-service male teachers, 65 in-service female teachtjrs, 50 
fresher male students and 60 fresher female students. Modified 
version of Eysenck's and Wilson's Personality Inventory was 
employed as a measuring tool. Data was analysed with the help of 
correlation factor analysis, & regression analysis. The result 
highlighted that (i) the secondary teachers were neither introvert nor 
extrovert, (ii) male teachers were found to be more initiating, 
expressive, careful, introspective, mentally exertive and concentrated 
than female teachers, (iii) teachers were normal in respect of teacher 
attitudes towards pupils, (iv) teaching attitude as well as the attitude 
towards the profession correlated significantly with patience, initiative, 
carefulness, stoicism, extrospection and responsibility. 
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Wangoo (1984) investigated the teacher personality correlates 
and scholastic competence as related to teacher effectiveness. The 
sample consisted of 500 teachers drawn from higher secondary 
schools of Srinagar district. Data was collected with the help of 
Cattell's 16 PF Questionnaire (adults Form A) Raven's Advanced 
Progressive Matrices, Principal's Comment Check List, and Students 
Comment Check List, 't' test was used as a statistical technique. 
It was found that personality, adjustment, democratic leadership, 
a high degree of intelligence, and emotional control were tho main 
characteristics that went with teacher effectiveness. 
Khanna (1985) studied the personality patterns of successful 
(effective) high school teachers of Aligarh District. 500 teachers were 
taken for the study. Tools employed were R.C. Deva's Teacher Rating 
Scale, Student's Perception of their Teacher's Scale by Sorenson 
and the 16 PF test by Cattell. Data was analysed with the help of 
mean, SD, critical ratio and coefficient of contingency. It was found 
that (i) successful teachers had traits which were positively helpful 
for the mental health of the individual whereas unsuccessful teachers 
had traits which tended to lead the person to a kind of maladjustment, 
(ii) There was a close relationship between the level of effectiveness 
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of teachers and the level of achievement of their students, (iii) 
Successful teachers were very helpful in raising the level of 
achievement of the students and also their overall educational standard. 
Khan (1987) evaluated and compared the personality 
characteristics of physical education teachers and general education 
teachers. 300 randomly chosen teachers from selected districts of 
Jammu and Kashmir state were taken as a sample. Tools employed 
were Bell's Adjustment Inventory (Adult Form), Kundu's Neurotic 
Personality Inventory, a Medical Fitness Scale constructed by the 
researcher and the JCR Test. Data was analysed with the lielp of 
factorial design, t-test and F-test. On the whole physical education 
teachers were found significantly better adjusted, socially, 
emotionally, occupationally and also with respect to health as well as 
home adjustment than the general education teachers. 
Schuttenberg, O'Dell & Kaczala (1991) investigated the 
relationship of sex, length of service, vocational personality types 
and sex role, self perceptions to job satisfaction levels in 288 school 
teachers, school councellors and building level administrators using 
the Self-Directed Search: A Guide to Educational and Vocational 
Planning, the Benn Sex Role Inventory and a survey of current 
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professional position, 60% of the sample were female. While length 
of service was not significantly related to the assumption of a particular 
vocational personality type, there was a positive relationship between 
androgynous sex role self perceptions and high job satisfaction for 
female and male sample. 
Fontana & Abouserie (1993) conducted a study to find out 
the stress levels, gender and personality factors in teachers. The 
Professional Life Stress Scale was used to assess teachers' stress 
levels and the Eysenck Personality Questionnaire was used to define 
their personality dimensions. The majority were experiencing 
moderate level of stress, and 23.2% serious levels. Correlation 
analysis revealed positive correlation between stress psychoticism. 
A negative correlation emerged between stress and extroversion, and 
a positive correlation between stress and neuroticism. Extroversion 
and neuroticism were the best predictors of stress. 
Muthian (1994) conducted a study to find out whether the 
locality of school and type of school influence on the personality of 
headmasters. Random sampling technique was used to select 30 
headmasters from the group of 90 headmasters of the higher 
secondary schools in Tirunelveli district. Problem solving profile was 
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adopted as a measuring tool and data was analysed with the help of 
chi-square test. The study revealed that nature of school, type of 
school seem to make no significant difference among the headmasters 
of higher secondary schools but the locality of the school (rural and 
urban) influences the personality of the headmaster of higher 
secondary schools. 
Thus the personality characteristics of teachers having been not 
conclusively and exhaustively explored still pose a challenge to the 
research scholars for identifying the relationships with the teachers' 
performance in different domains of behaviour. 
The next chapter deals with the method and procedure of the 
present study in detail. 
ft, ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ .»^ . 
CHAPTER - III 
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METHOD AND PROCEDURE 
In a research study a very important stage is to decide about the 
approach, the tools and the procedure to be followed. The 
methodology followed in conducting the study plays a prominent 
part in determining the dependability and usefulness of the findings. 
The methodology followed in the present study has been marked out 
in accordance with its objectives. As indicated in the previous chapter 
the present study endeavours to investigate frustration among tc'achers 
in relation to creativity and certain personality factors. As such the 
study requires suitable measuring tools and appropriate statistical 
procedures. 
In this chapter a description of the sample, its size, research 
tools, administration and collection of data and statistical techniques 
used by the investigator for analysing data, has been presented. 
3.1 SAMPLE 
It is not feasible to investigate into any phenomenon on the entire 
population. Thus the representative sample of the population has to 
be selected in order to reduce expenditure and save time. Therefore 
the present study was conducted in 8 schools on 300 teachers 
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(including 133 male and 167 female) working in government and 
private secondary schools of Aligarh city, keeping in view the 
objectives, the time and resources available. 
The selection of the schools was made on the following criteria. 
(i) The cooperation of the school authorities and teachers of 
different schools was easily sought at the local end. 
(ii) The administration of different tests was also convenient at 
local level. 
(iii) Both private and government schools were available within the 
city. 
(iv) To ensure homogeneity of the sample with regard to socio-
cultural background the investigation was confined to the 
schools lying in the same region. 
3.2 TOOLS OF THE STUDY 
The relevance and reliability of any research work depends on 
appropriateness, reliability and validity of the tools and measures 
employed in the study. Thus to obtain the meaningful results of any 
research work, the tools applied should be valid and reliable as well 
as must suit to the corresponding age and ability levels of the sample 
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involved in the research work. 
Just to meet the need of aims and objectives of the present work, 
the following tools and measures were adopted. 
(i) For measuring frustration the present investigator used N.S. 
Chauhan's & G. Tiwari's Frustration Test. 
(ii) Hindi version of Baqer Mehdi's Verbal Test of Creative Thinking 
was adopted for measuring creativity. 
(iii) Culture Fair Test of Intelligence developed by R.B. Caitell and 
A.K.S. Cattell was used by the investigator to measure 
intelligence. 
(iv) For studying the personality characteristics of teachers in the 
present work the investigator employed R.B. Cattell's Sixteen 
Personality Factor Questionnaire (Form A) covering sixteen 
personality dimensions (16 PF). 
3.21 MEASURE OF FRUSTRATION 
Frustration is the paramount variable involved in this study for 
which a valid and reliable tool of assessment was needed. In this 
study the Nairashya Maapa (Frustration Test) published by Agra 
Psychological Research Cell was used. The said test was developed 
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and standardized by Dr. N.S. Chauhan and Dr. G. Tiwari. This test 
is in the form of a scale which can be used as an individual and as a 
group test. The scale consists of 40 items each with six alternative 
response categories in a hierarchy from extreme occurrence of a mode 
of frustration to no occurrence at all. These categories are : always, 
very often, quite often, sometimes, rarely and not at all. The 
respondents are required to place a tick mark against the best answer 
of their choice within the parentheses provided for the purpose;. Each 
mode of frustration i.e. regression, fixation, resignation and aggression 
is represented by 10 items each. 
TABLE-3.1 
DETAILS OF ITEMS FOR EACH MODE OF FRUSTRATION 
S.No. 
1. 
2. 
3. 
4. 
MODES OF FRUSTRATION 
REGRESSION 
FIXATION 
RESIGNATION 
AGGRESSION 
ITEM NUMBER 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
i 6 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
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Operationally defined, all the items of the scale are matters of 
behaviour in daily life. They are immensely meaningful, interesting 
and simple. There is no obscurity or complexity in them. 
SCORING 
The scoring was done according to the instructions provided in 
the respective manual. Six alternative response categories in the 
frustration test were given marks from 5 to 0, starting from the highest 
extreme of the occurrence of the mode of frustration to the lowest 
i.e: no occurrence of that mode of frustration. 
TABLE - 3.2 
ALWAYS 
5 
VERY 
OFTEN 
4 
QUITE 
OFTEN 
3 
SOMETIMES 
2 
RARELY 
1 
NOT AT ALL 
0 
The scoring was done separately for each mode of frustration. 
RELIABILITY OF THE SCALE 
The test-retest reliability for the scale, on a sample of 55 adults 
with a test-retest gap of one month has been found as under. 
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TABLE - 3.3 
S.No. 
1. 
2. 
3. 
4. 
5. 
FRUSTRATION MODES 
REGRESSION 
FIXATION 
RESIGNATION 
AGGRESSION 
\S A WHOLE 
RELIABILITY COEFFICIENT 
0.78 
0.92 
0.85 
0.87 
0.88 
3.22 MEASURE OF CREATIVITY 
The present investigator employed Hindi version of Baqer 
Mehdi's Verbal Test of Creative Thinking. This test battery is meant 
to identify creative talent at all stages of education except for pre-
primary and primary. The test is based on the Guilford's concept of 
divergent thinking ability. The divergent thinking abilities included 
are fluency, flexibility and originality. 
The whole test of verbal creativity consists of the following sub 
tests, namely consequences test, unusual uses test, similarity test 
and product improvement test. , 
r 
(i) CONSEQUENCES TEST : i 
It consists of three hypothetical situations.^ '^ 
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(a) What would happen if man could fly like birds? 
(b) What would happen if our schools had wheels? 
(c) What would happen if man does not have any need for food? 
The time allowed for three problems was four minutes each. 
(ii) UNUSUAL USES TEST : 
In this test the names of three common objects were presented 
to the subjects - a piece of stone, a wooden stick, and water and the 
subjects were asked to write as many novel, interesting and unusual 
uses of these objects. 
The time allowed for the three tasks was five minutes each. 
(iii) NEW RELATIONSHIP TEST : 
In this test the subjects were presented three pairs of words 
apparently different tree and house, chair and ladder, air and water. 
Subjects were asked to think and write as many novel relationship as 
possible between two objects of each pair in the space provided. 
The test provides an opportunity for the free play of imagination and 
originality. 
The time allowed for each pair of words was five minutes each. 
79 
(iv) PRODUCT IMPROVEMENT TEST : 
In this test, the subjects were asked to think of a simple wooden 
toy of a horse and suggest addition of new things to it to make it 
more interesting for the children to play. 
The time allowed was six minutes. 
The total time required for administering the test is 48 minutes 
in addition to the time necessary for giving instructions. The test 
covers three factors of creativity viz. fluency, flexibility and originality. 
RELIABILITY OF THE TEST : 
The test-retest reliabilities of the factor scores and also the total 
scores were obtained on a small sample (N = 31). 
TABLE - 3>4 
TEST-RETEST RELIABILITIES OF FACTOR SCORES AND 
THE TOTAL CREATIVITY SCORES N = 31. 
FLUENCY 
0.945 
FLEXIBILITY 
0.921 
ORIGINALITY 
0.896 
TOTAL CREATIVITY 
SCORE 
0.959 
As can be seen from table 3.4 both the factor scores and the 
total creativity score reliabilities were considerably high ranging from 
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0.896 to 0.959. These values are highly satisfactory. The reliability 
of the total creativity score which come out to be 0.959 is again 
quite high. Inter scorer reliabilities for the factor scores in one study 
were found to range from 0.653 to 0.981. 
VALIDITY OF THE TEST 
The validity coefficients against the teacher rating for each factor 
are given in the following table. 
TABLE - 3.5 
VALIDITY COEFFICIENT FOR FACTORS AGAINST 
TEACHER RATING N = 300. 
FLUENCY 
0.40 
FLEXIBILITY 
0.32 
ORIGINALITY 
0.34 
TOTAL CREATIVITY 
SCORE 
0.39 
All correlations are significant beyond 0.01 level. 
SCORING 
SCORING FOR FLUENCY 
Fluency was represented by the number of relevant and 
unrepeated ideas which the subject produces. In scoring for fluency, 
the scorer had gone through the responses to the items in question 
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carefully and strike off those which were irrelevant or have been 
repeated. She then counted the remaining number of responses and 
entered this number as the fluency score for the item in the scoring 
sheet. 
SCORING FOR FLEXIBILITY : 
For scoring flexibility, the scorer first acquainted herself with 
the categories of responses given for each item in the scoring guide. 
For convenience sake, she noted in bracket against each response, 
the alphabet serial of the category to which it belongs. For those 
responses which were not mentioned in the scoring guide the scorer 
herself determined the category to which it seems to belong. If the 
response belonged to entirely new category which was not considered 
in the scoring guide, the scorer gave it a new alphabet serial, and 
noted it in bracket against the response in question. After she had 
gone through all the responses of a given item, she saw how many 
different categories have been used by the subject. This was 
determined on the basis of the number of different alphabet serial 
used. If more than one responses were given by the subject and they 
belonged to one category or alphabet then only one mark was given 
to that response. 
The flexibility score will be the total number of different alphabet 
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serial used. Thus out of eight responses given by the subject to an 
item, two have been given under category A, three have been given 
under category B, and one has been given under category C, and 
two have been given under category D, then the flexibility score for 
this item will be four. 
SCORING FOR ORIGINALITY 
Originality scoring was done on the basis of statistical 
uncommonness of responses. The more uncommon the response, 
the higher the originality weight. The weights for originality scoring 
were determined on the basis of following scheme. If the response 
had been given by 0.1% to 0.99% of the subjects, then the responses 
got an originality weight of 5, if a response had been given by 1% to 
1.99% of the subjects then the response got an originality weight of 
4; if a response had been given by 2% to 2.99% of the subjects then 
the response got an originality weight of 3; if a response had been 
given by 3% to 3.99% of the subjects then the response got an 
originality weight of 2; and if response had been given by 4% to 
4.99% of the subjects then the response got an originality weight of 
1. Response given by 5% or more of the subjects got an originality 
weight of zero. 
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3.23 MEASURE OF INTELLIGENCE 
For measuring intelligence 'Culture Fair Test of General Ability' 
which was constructed by R.B. Cattell and A.K.S. Cattell was 
employed (Test of 'g' Culture Fair Scale 2 Form A). The reason for 
choosing this test was due to the fact, that it is beyond the baiTier of 
culture. While emphasizing the importance of this test the author 
claims that the test measures individual intelligence in a manner 
designed to reduce as much as possible, the influence of verbal 
fluency, cultural climate and educational level. 
The comfortability and ease with which this test can be 
administered was also a consideration. The scale may be used both 
as an individual and as a group test. In order to avoid the influence 
of language the tasks in the test are so structured that the subjects 
are required only to perceive relationships in shapes and figures. 
The scale consists of four sub-tests, which contain 46 items. 
The first sub test has 12 series items and the time allotted for it is 3 
minutes. The second sub test contains 14 classification items and 
the time allotted for it is 4 minutes. The third sub test is constituted 
of 12 matrices and the allotted time is 3 minutes. The fourth sub test 
has 8 topology items and the time allotted for it is 2!4 minutes. All 
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these items are arranged in order of increasing difficulty. Examples 
are given before each sub test so that the task requirements are 
understood well by the subjects involved. 
RELIABILITY OF INTELLIGENCE MEASURE 
The reliability of the test has been evaluated both in terms of the 
dependability coefficient and the consistency coefficient. The 
dependability coefficient (i.e. split half reliability) corrected to full 
length for four different groups has been reported as 0.70, 0.86, 
0.87 and 0.92. Besides it shows an r value of 0.56 to 0.85 with the 
Revised Stanford Binet, of 0.73 with the Otis Quick Scoring Test, of 
0.59 with A.C.E., and of 0.84 with the Wechsler Believe Scale. 
VALIDITY OF INTELLIGENCE MEASURE 
The validity of the test was found to be 0.73 when this was 
correlated with other recognizable tests of general ability. 
SCORING 
The investigator strictly followed the guidelines provided in the 
manual for the purpose of scoring. The test was scored by the 
investigator herself with the help of scoring keys available with the 
test manual. The right answer was scored as 1 and a wrong one was 
scored as 0. The score of a candidate on the test was the number of 
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items he did right. 
3.24 MEASURE OF PERSONALITY 
For studying the personality characteristics of teachers in the 
present study the investigator employed R.B. Cattell's Sixteen 
Personality Factor Questionnaire (16 PF Form A) covering sixteen 
personality dimensions. The 16 PF is a comprehensive test of 
personality consisting of 187 items, which the author claims measure 
distinct dimensions or traits of personality. The test is designed for 
use with adults and the time required for its administration is about 
45-60 minutes. The test can be used both individually or in group. 
The sixteen dimensions of personality on the 16 PF are identified 
with alphabets. Twelve of the sixteen factors are as A, B, C, E, F, G, 
H, I, L, M, N, O and the last four being designated as Qj, Q^, Q3 and 
Q4-
A list of sixteen personality dimensions is given below with left 
pole showing low score and the right pole high score. 
FACTOR A RESERVED OUTGOING 
(Detached, critical, (Warmhearted, easy-going, 
aloof, stiff) participating) 
FACTOR B DULL BRIGHT 
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(Low intelligence) (High intelligence) 
FACTOR C AFFECTED BY FEELINGS EMOTIONALLY STABLE 
(Emotionally less stable, 
easily upset, changeable) 
FACTOR E HUMBLE 
(Mature, faces reality, 
calm) 
ASSERTIVE 
(Mild, easily led, docile, (Aggressive, competi tive 
accommodating) 
FACTOR F SOBER 
(Taciturn, serious) 
FACTOR G EXPEDIENT 
(Disregards rules) 
FACTOR H SHY 
(Timid, threat, sensitive) 
FACTOR I TOUGH-MINDED 
(Self reliant, realistic) 
FACTOR L TRUSTING 
(Accepting conditions) 
FACTOR M PRACTICAL 
stubborn) 
HAPPY-GO-LUCKY 
(Enthusiastic) 
CONSCIENTIOUS 
(Persistent, moralistic, 
staid) 
VENTURESOME 
(Uninhibited, socially bold) 
TENDER-MINDED 
(Sensitive, clinging, over 
protected) 
SUSPICIOUS 
(Hard to fool) 
IMAGINATIVE 
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("Down-to-earth", 
concerns) 
FACTORN FORT RIGHT 
(Bohemian, absent-minded) 
ASTUTE 
(Unpretentious, genuine, (Polished, socially aware) 
but socially clumsy) 
FACTOR O SELF ASSURED 
(Placid, secure. 
complacent, serene) 
FACTOR Q, CONSERVATIVE 
(Respecting traditional 
ideas) 
FACTOR Qj GROUP DEPENDENT 
("A joiner", and sound 
follower) 
FACTOR Q3 UNDISCIPLINED 
(Self conflict, lax, 
follows own urges, 
careless of social 
rules) 
FACTOR Q4 RELAXED 
APPREHENSIVE 
(Self reproaching. 
msecure, worrymg, 
troubled) 
EXPERIMENTING 
(Liberal, free-thinking) 
SELF SUFFICIENT 
(Resourceful, prefers 
own decisions) 
CONTROLLED 
(Exacting, will power, 
socially precise, 
compulsive, following 
self image) 
TENSE 
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(Tranquil, torpid, (Frustrated, driven 
unfrustrated, composed) over wrought) 
RELIABILITY OF PERSONALITY MEASURE 
The reliability of the test has been evaluated both in terms of 
the dependability coefficients and the stability coefficients. 
TABLE - 3.6 
16 PF DEPENDABILITY COEFFICIENTS : 
Test-Retest with 2 to 7 day intervals 
FORM 
A 
A 
86 
B 
79 
C 
82 
E 
83 
F 
90 
G 
81 
H 
92 
I 
90 
L 
78 
M 
75 
N 
77 
0 
83 
Q, 
82 
Q. 
85 
Q, 
80 
Q. 
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Canacian subjects : N = 243 high school males and females. 
TABLE - 3.7 
16 PF STABILITY COEFFICIENTS : 
Test-Retest with 2 to 48 month intervals 
FORM 
A+B 
A 
85 
B 
63 
C 
75 
E 
85 
F 
78 
G 
84 
H 
88 
I 
87 
L 
76 
M 
71 
N 
74 
0 
77 
Qi 
83 
Q2 
81 
Q3 
70 
Q4 
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A - Two month interval, N = 132 
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B - Two and one-half month interval, N = 44, from La Forge (1962) 
TABLE - 3.8 
EQUIVALENCE COEFFICIENTS OF TEST FORMS FOR 
EACH TRAIT 
FORM 
A with B 
N-6476 
A 
57 
B 
49 
C 
54 
E 
52 
F 
61 
G 
47 
H 
71 
I 
59 
L 
37 
M 
40 
N 
21 
0 
59 
Q, 
34 
Q. 
39 
% 
43 
Q. 
62 
VALIDITY OF PERSONALITY MEASURE 
TABLE • 3.9 
DIRECT CONCEPT VALIDITIES OF THE 16 PF SCALES 
FORM 
A + B 
N"958 
A 
86 
B 
53 
C 
77 
E 
71 
F 
8S 
G 
77 
T. 
H 
74 
^B 
I 
80 
LE 
L 
67 
- 3 . 
M 
71 
10 
N 
64 
0 
86 
Q, 
68 
Q. 
80 
Q3 
80 
Q. 
63 
INDIRECT CONCEPT VALIDITIES OF THE FULL 16 PF 
A 
95 
B 
95 
C 
95 
E 
91 
F 
96 
G 
94 
H 
95 
I 
96 
L 
91 
M 
74 
N 
63 
0 
84 
Q. 
83 
Q. 
90 
Q3 
93 
Q. 
93 
Based on 606 males and females. 
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SCORING 
The test was hand scored by the investigator with the help of a 
stencil key provided with the test manual easily, rapidly and in a 
standard manner. The answers appeared as pencil marks in the boxes 
on the given answer sheet. Two stencil scoring keys were used; one 
covers Factors (traits) A, C, F, H, L, N, Q, and Q^ and the other, 
Factors B, E, G, I, M, O, Q^ and Q .^ Stencil keys were fitted over 
the answer sheet one by one and marks visible through the holes 
were counted. Each answer was scored by giving 0, 1, or 2 points 
except the Factor B (intelligence) on which answer scored 0 
(incorrect) or 1 (correct). The score of each item contributed to 
only one factor total. Then the investigator sum these scores and 
enter the total in the space indicated by the arrow on the stencil for 
each factor. 
3.3 ADMINISTRATION OF THE TESTS AND COLLECTION 
OF DATA 
Data collection is essentially an important part of the research 
process so that the inferences, hypotheses or generalizations 
tentatively held may be identified as valid, verified as correct or 
rejected as untenable. 
91 
After the selection of the sample and the required tools the task 
before the investigator was to collect data. The investigator personally 
went to the schools for the administration of the tests. The actual 
administration was preceded by a brief talk with the principal of each 
school with a view to explain the purpose of the investigation and to 
get his/her help and cooperation and the permission for the same. 
Test of all the four variables i.e. test of frustration, intelligence 
test, creativity test and personality test (16 PF) were administered 
on the teachers. 
Test administration is one of the most important step in the 
research process because in the absence of correct administration 
of the tests one cannot get valid and reliable results. In order to 
draw out the right response and for willing cooperation of the subjects 
the purpose of the study should be explained to them. 
Thus in order to take the right responses from the subjects a 
brief talk was given to them to arouse their interest and to motivate 
them. The subjects were asked to do these tests to get a great deal 
of self insight and it would be enjoyable for them to do these tests. 
The instructions given in each tests were explained in a specified 
manner and each subject was requested to feel comfortable and free 
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for asking questions from the investigator, in case they felt any 
difficulty in understanding the items of the test. They were also given 
full assurance by the investigator that the information collected from 
them would be kept a total secret. 
Each test was administered in accordance with the instructions 
laid down in their respective manuals. The investigator made her best 
efforts to see that each subject had clearly understood what he was 
to do before starting the test. 
3.4 FINDING SIGNIFICANCE OF DIFFERENCE 
For each variable mean and standard deviation were calculated. 
The means and standard deviations were put to 't' test to know the 
level of significance of difference between the means using the 
following formula. 
M , - M , 
t = 
y N. 
(McNemar 1962, P. 102) 
The analysis and interpretation of data is presented in the next chapter. 
re, \ 
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ANALYSIS AND INTERPRETATION OF DATA 
As mentioned in the earlier chapters the main objective of the 
present study was to identify the magnitude of frustration among 
both the male and female teachers of secondary schools, and to 
statistically discover the differences of high and low frustration groups 
in both the sexes separately as well as holistically on the measure of 
creativity, intelligence and their personality characteristics. 
For conducting the study for this purpose, the sample involved, 
consisted of 167 female and 133 male teachers from 8 secondary 
schools of Aligarh city. The total number of teachers being 300 on 
whom the following tools were administered . 
(i) Frustration Test by N.S. Chauhan & G.P. Tiwari. 
(ii) Verbal Test of Creative Thinking by Baqer Mehdi. 
(iii) Culture Fair Test of Intelligence by R.B. Cattell & A.K.S. Cattell. 
(iv) Test of personality (16 PF) by R.B. Cattell and IPAT Staff. 
As can be visualized from the extent of the task, the research 
programme was quite stupendous for the present humble investigator. 
With concerted efforts alone the present investigator could administer 
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the tests on the teachers and collect her data according to the 
instructions given in the manual of the tests. 
After completing the scoring work as given in the pievious 
chapter of method and procedure the investigator classified the 
sample into three groups namely the high frustration group, the 
average frustration group and the low frustration group. Of the two 
extreme groups i.e. the high frustration group and the low frustration 
group the means and standard deviations were calculated. For finding 
the significance of difference between the means of two groups the 
mean scores on different components of frustration and total 
frustration were put to 't' test and were found to be significantly 
different from each other both in the total mean score of frustration 
as well as in the frustration components namely regression, fixation, 
resignation and aggression as can be seen from table No. 4.1. 
Statistical treatment of extreme groups namely the high frustration 
group and the low frustration group was done to find out more 
precisely if the two groups differed significantly on frustration and 
its components or not. Quite interestingly it was found that the two 
comparison groups showed highly significant difference of 0.01 level 
along all the four components of frustration as well as total 
frustration. This vast difference on frustration among the teachers 
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TABLE 4.1 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
High Frustration 
Group 
N=100 
Mean 
30.67 
28.72 
27.43 
25.03 
111.85 
S.D. 
5.85 
5.18 
4.31 
4.48 
7.90 
Low Frustration 
Group 
N=100 
Mean 
22.52 
20.81 
15.42 
17.90 
76.65 
S.D. 
5.53 
4.94 
5.29 
5.36 
9.37 
Value 
10.06 
10.98 
17.49 
10.15 
28.71 
Level of 
significance 
0.01 
0.01 
0.01 
0.01 
0.01 
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encouraged the investigator to search out a bit scientifically the 
differences between the two groups on the measure of creativity, 
intelligence and certain personality factors just to find out if these 
cognitive and non cognitive factors had any bearing on the different 
magnitudes of frustration among the teachers. 
The pairs of groups compared were as follows: 
(1) High frustration group vs. Low frustration group 
(2) High frustration male teachers vs. Low frustration male teachers 
(3) High frustration female teachers vs. Low frustration female 
teachers 
(4) Male teachers vs. Female teachers 
(5) High frustration male teachers vs. High frustration female teachers 
(6) Low frustration male teachers vs. Low frustration female 
teachers 
The analysis carried out by means of 't' test is presented in 
tables from 4.2 to 4.25. 
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4.1 COMPARISON BETWEEN THE HIGH FRUSTRATION 
GROUP AND THE LOW FRUSTRATION GROUP 
As can be seen from Table 4.2 on the measure of regression, 
the mean scores of the high frustration group and the low frustration 
group were 30.67 and 22.52 and the respective SDs were 5.85 and 
5.53. When the 't' value was calculated to find out the significance 
of difference between the means of the two groups, the 't' value was 
found to be 10.06 which is significant at 0.01 level. 
The result thus shows that the high frustration group was 
significantly different from the low frustration group on the measure 
of regression. 
In the case of fixation as can be seen from table 4.2 the high 
frustration group had a mean score of 28.72 and the SD was 5.18 
while the low frustration group's mean score was found to be 20.81 
and SD 4.94. The 't' value was found to be 10.98 which is again 
significant at 0.01 level. The result thus shows, that the high frustration 
group was significantly higher than the low frustration group on the 
measure of fixation also. 
When the comparisons were made between the high frustration 
group and the low frustration group on the measure of resignation as 
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TABLE 4.2 
Showing the significance of difference between the mean scores of the 
high frustration group and the low frustration group on the measure 
of frustration and its components. 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
High Frustration 
Group 
N=100 
Mean 
30.67 
28.72 
27.43 
25.03 
111.85 
S.D. 
5.85 
5,18 
4.31 
4.48 
7.90 
Low Frustration 
Group 
N=100 
Mean 
22.52 
20.81 
15.42 
17.90 
76.65 
S.D. 
5.53 
4,94 
5.29 
5.36 
9.37 
't' 
Value 
10.06 
10.98 
17.49 
10.15 
28.71 
Level of 
significance 
0.01 
0.01 
0.01 
0.01 
0.01 
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shown in table 4.2 the high frustration group was found to be having 
a higher mean score i.e. 27.43 than the mean score of the low 
frustration group i.e. 15.42. Their SDs were found to be 4.31 and 
5.29 respectively. When the significance of difference between the 
means was computed, the 't' value was found to be 17.49 which is 
significant at 0.01 level. 
Thus the result showed that the high frustration group scored 
significantly higher than the low frustration group on the measure of 
resignation. 
The comparisons between the high frustration group and the 
low frustration group on the measure of aggression as can be seen 
from table 4.2 yielded mean scores as 25.03 and 17.90 respectively. 
While their SDs were 4.48 and 5.36. The 't' value was computed to 
be 10.15 which is highly significant i.e. significant at 0.01 level. It is 
clear from the result that the high frustration group scored significantly 
higher than the low frustration group on the measure of aggression. 
As can be seen from table 4.2 the mean scores of the high 
frustration group and the low frustration group on the measure of 
total frustration were 111.85 and 76.65 and their SDs were found to 
be 7.90 and 9.37 respectively. These two means were put to 't' test 
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to know the significance of difference between two means. The 't' 
value was found to be 28.71 which is significant at 0.01 level 
The result thus shows that highly significant difference was. found 
between the high frustration group and the low frustration group on 
the measure of total frustration as such the two comparison groups 
stood far apart as extreme groups for further statistical comparisons. 
These extreme groups of high and low frustration were then 
compared along creativity and its components. 
As can be seen from table 4.3 the mean scores of the high 
frustration group and the low frustration group were obtained and 
compared on the measure of fluency and were found to be 37.57 and 
37.32 and their SDs were found to be 10.55 and 12.83 respectively. 
The two means were put to 't' test for knowing the significance of 
difference between the means. The value oft ' was found to be 0.14 
which is insignificant. 
The result thus clearly shows that there was no significant 
difference between the high frustration group and the low fiiistration 
group on the measure of fluency. 
As presented in table 4.3 comparisons were made on the measure 
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TABLE 4.3 
Showing the significance of difference between the mean scores of the 
tiigh frustration group and the low frustration group on the measure 
of creativity and its components. 
Variables 
Fluency 
Flexibility 
Originality 
Total Creativity 
High Frustration 
Group 
N=100 
Mean 
37.57 
28.81 
6.15 
72.53 
S.D. 
10.55 
7.74 
6.85 
21.22 
Low Frustration 
Group 
N=100 
Mean 
37.32 
29.86 
4.76 
71.94 
S.D. 
12.83 
9.71 
6.73 
25.52 
't' 
Value 
0.14 
0.84 
1.43 
0.17 
Level of 
significance 
NS 
NS 
NS 
NS 
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of flexibility and it was found that the mean scores of th^ high 
frustration group and the low frustration group were found to be 
28.81 and 29.86 and their respective SDs were 7.74 and 9.71. The 't' 
value was found to be 0.84 which is insignificant. The result thus 
clearly show that both the groups i.e. the high frustration group and 
the low frustration group were similar once again on the measure of 
flexibility. 
As shown in table 4.3 the mean scores of the high frustration 
group and the low frustration group were measured and compared 
on originality and were found to be 6.15 and 4.76 and their SDs were 
6.85 and 6.73 respectively. The 't' value was found to be 1.43 which 
is insignificant. It is inferred from the result that both the groups i.e. 
the high frustration group and the low frustration group were similar 
on the measure of originality. 
On the measure of total creativity as can be seen from table 4.3 
the mean scores of the high frustration group and the low frustration 
group were 72.53 and 71.94 and their respective SDs were 21.22 and 
25.52. When the 't' value was calculated to find out the significance 
of difference between the means of the two groups, the 't' value was 
found to be 0.17 which is insignificant. 
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A single look at the table 4.3 provides a clear evidence that no 
significant difference was found between the mean scores of the high 
frustration group and the low frustration group on the measure of 
total creativity. 
The investigator then made an attempt to compare the high 
frustration and low frustration groups on the measure of intelligence. 
TABLE 4.4 
Showing the signincance of difference between the mean scores 
of the high frustration group and the low frustration group on 
the measure of intelligence. 
Variable 
Intelligence 
High Frustration 
Group 
N= 100 
Mean S.D. 
25.94 5.45 
Low Frustration 
Group 
N = 100 
Mean S.D. 
26.32 5.79 
't' value 
0.04 
Level of 
significance 
NS 
As can be seen from table 4.4 that on the measure of intelligence 
the mean scores of the high frustration group and the low frustration 
group were 25.94 and 26.32 and their corresponding SDs were found 
to be 5.45 and 5.79. The 't' value was found to be 0.04 which is 
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insignificant. 
The result thus clearly indicated that both the groups i.e. the 
high frustration group and the low frustration group were ilmost 
similar on the measure of intelligence. 
Comparisons were then made regarding the personality 
characteristics of the high and low frustration groups. 
As can be seen from table 4.5 the high frustration group differed 
significantly from the low frustration group on three personality 
factors namely (M) Practical vs. Imaginative, (O) self assured vs. 
Apprehensive, (QJ Relaxed vs. Tense. 
As for (M) factor Practical vs. Imaginative, on which high scores 
represent imagination and carelessness of practical matters and the 
low scores practical and careful personality characteristics. The high 
frustration group had 11.25 as their mean score with an SD of 2.90. 
The low frustration group on the other hand, had a lower mean score 
10.38 with an SD of 3.02. The V value was found to be 2.07 which 
is significant at 0.05 level. Since the mean of the high fi-ustration 
group was significantly higher than that of the low frustration group, 
it can be concluded that the high frustration group was more 
imaginative and careless of practical matters than the low frustration 
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group, and conversely the low frustration group was more practical 
and careful than their counterpart, the high frustration group. 
On factor (O) Self assured vs. Apprehensive, on which the high 
scorers were prone to be apprehensive and worrying and the low 
scorers placid and self assured. The means of the high frustration 
group and the low frustration group were 11.68 and 10.67 while the 
SDs were 3.13 and 2.66. The 't' value showing the significance of 
difference between the two means had been found to be 2.45 which 
is again significant at 0.02 level. 
The result thus clearly brings out that the high frustration group 
was more apprehensive and worrying than the low frustration group, 
while the later was placid and self assured. 
On the factor represented by the letter (Q^) with the two poles 
designated as Relaxed vs. Tense, the high scores represent tense 
and frustrated while the low scores represent relaxed and unfrustrated. 
The mean scores of the high frustration group and the low frustration 
group were 12.14 and 3.10 and their SDs were 10.96 and 3.30 
respectively. The 't' value as can be seen from table 4.5 was 7.88 
which is significant at 0.01 level. 
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Since the mean scores of the high frustration group was 
significantly greater than that of the low frustration group, it was 
concluded that the high frustration group was less inclined to be 
relaxed and unfrustrated, while the low frustration group was more 
inclined to be relaxed and unfrustrated. 
On rest of personality factors the differences between the two 
groups were insignificant. 
It was thus concluded from the results presented in table 4.5 
that the high frustration group was more imaginative, apprehensive 
and tense, while the low frustration group was comparatively more 
practical, self assured and relaxed. 
4.2 COMPARISON BETWEEN THE HIGH FRUSTRATION 
MALE TEACHERS AND THE LOW FRUSTRATION 
MALE TEACHERS 
As can be seen from table 4.6 that the mean scores of the high 
frustration male teachers and the low frustration male teachers on 
the measure of regression were found to be 29.23 and 20.93 and 
obtained SDs were 4.70 and 5.67. When the means of the two groups 
were put to 't' test for knowing the significance of difference, the 
obtained 't' value was 7.24 which is significant at 0.01 level. 
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TABLE 4.6 
Showing the significance of difference between the mean scores of the 
high frustration male teachers and the low frustration male teachers 
on the measure of frustration and its components. 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
High Frustration 
Male Teachers 
N = 42 
Mean 
29.23 
28.28 
26.50 
26.97 
111.00 
S.D. 
4.70 
3.17 
3.99 
4.32 
6.99 
Low Frustration 
Male Teachers 
N = 43 
Mean 
20.93 
19.86 
16.30 
18.02 
75.11 
S.D. 
5.67 
4.75 
4.98 
4.59 
10.15 
't' 
Value 
7.24 
9.47 
10.27 
9.12 
18.70 
Level of 
significance 
0.01 
0.01 
0.01 
0.01 
0.01 
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Thus it can be inferred from the result that the high frusi;ration 
male teachers scored significantly higher on the measure of regression 
than the low frustration male teachers. 
The mean scores of the high frustration male teachers and the 
low frustration male teachers on the measure of fixation as shown in 
table 4.6 were 28.28 and 19.86 and their SDs were 3.17 and 4.75 
respectively. The obtained 't' value was 9.47 which is significant at 
0.01 level. From the result stated above it was concluded that the 
high fiiistration male teachers were significantly higher on the measure 
of fixation than the low fi-ustration male teachers. 
On the measure of resignation as can be seen from table 4.6 the 
mean score of the high frustration male teachers was 26.50 with an 
SD of 3.99, the low fi-ustration group had a mean of 16.30 with an 
SD of 4.98. The 't' value was found to be 10.27 which is significant 
at 0.01 level. It can be concluded from the result that the high 
frustration male teachers scored significantly higher than the low 
frustration male teachers on the measure of resignation. 
When the comparisons were made between the high frustration 
male teachers and the low frustration male teachers on the measure 
of aggression significant difference was found between these two 
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groups as shown in table 4.6. The mean scores of the high frustration 
male teachers and the low frustration male teachers were 26.97 and 
18.02 respectively and their corresponding SDs were 4.32 and 4.59. 
The 't' value was found to be 9.12 which is significant at 0.01 level. 
It is, therefore, concluded that the high frustration male teachers 
were more aggressive than the low frustration male teachers. 
As it is evident from table 4.6 the mean scores of the high 
frustration male teachers and the low frustration male teachers on 
the measure of total frustration were found to be 111.00 and 75.11 
and their respective SDs were found to be 6.99 and 10.15. The 
obtained 't' value was 18.70 which is significant at 0.01 level. 
It can be inferred from the result tlat the high frustration male 
teachers scored significantly higher than the low frustration male 
teachers on the measure of total frustration. 
The high frustration male and low frustration male teachers were 
then compared on the measure of creativity and its components. 
As it is evident from table 4.7 the high frustration male teachers 
and the low frustration male teachers had 38.19 and 36.09 as their 
mean scores on the measure of fluency and the SDs were 10.10 and 
I l l 
TABLE 4.7 
Showing the significance of difference between the mean scores of the 
high frustration male teachers and the low frustration male teachres 
on the measure of creativity and its components. 
Variables 
Fluency 
Flexibility 
Originality 
Total Creativity 
High Frustration 
Male Teachers 
N = 42 
Mean 
38.19 
29.42 
8.07 
75.69 
S.D. 
10.10 
8.33 
7.25 
20.98 
Low Frustration 
Male Teachers 
N = 43 
Mean 
36.09 
28.86 
4.02 
68.97 
S.D. 
11.07 
8.73 
6.15 
22.25 
't' 
Value 
0.90 
0.30 
2.74 
1.41 
Level of 
significance 
NS 
NS 
0.01 
NS 
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11.07 respectively. Since the 't' value was found to be 0.90, the 
difference between the means of the two groups is insignificant. The 
result clearly depicts that the high frustration male teachers and the 
low frustration male teachers were similar on the measure of fluency. 
As can be seen from table 4.7 the means of the high frustration 
male teachers and the low frustration male teachers on the measure 
of flexibility were 29.42 and 28.86 with SDs 8.33 and 8.73 
respectively. The 't' value was found to be 0.30 which is insignificant. 
It was concluded that no significant difference was found 
between the high frustration male teachers and the low frustration 
male teachers on the measure of flexibility. 
There was a quite significant ditference between the high 
frustration male teachers and the low frustration male teachers on 
the measure of originality. The mean score of the high frustration 
male teachers was 8.07 and SD 7.25, and that of the low frustration 
male teachers 4.02 and 6.15 respectively. The 't' value, as can be 
seen from table 4.7 was 2.74 which is significant at 0.01 level. 
The significant value of 't' points out that the high frustration 
male teachers achieve higher than the low frustration male teachers 
on the measure of originality. 
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On the measure of total creativity, the high frustration male 
teachers had 75.69 as their mean score. The mean score of the low 
frustration male teachers was 68.97, while the SDs were 20.98 and 
22.25 respectively. The 't' value, as presented in table 4.7 was 1.41 
which is insignificant. 
The results thus clearly suggest that the high frustration male 
teachers and the low frustration male teachers were similar on the 
measure of total creativity. 
TABLE 4.8 
Showing the significance of difference between the mean scores 
of the high frustration male teachers and the low frustration 
male teachers on the measure of intelligence. 
Variable 
Intelligence 
High Frustration 
Male Teachers 
N = 42 
Mean S.D. 
26.19 5.82 
Low Frustration 
Male Teachers 
N = 43 
Mean S.D. 
25.06 4.79 
•f value 
0.95 
Level of 
significance 
NS 
As can be seen from table 4.8 that on the measure of intelligence 
the mean scores of the high frustration male teachers and the low 
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frustration male teachers were found to be 26.19 and 25.06 and their 
respective SDs were 5.82 and 4.79. The obtained 't' value was 0.95 
which is insignificant. 
Thus it can be inferred from the above result that both th(; groups 
i.e. the high frustration male teachers and the low frustration male 
teachers were similar on the measure of intelligence. 
Comparisons were then made along certain personality 
characteristics. 
The review of table 4.9 indicates that on 16 personality factors, 
there was no significant difference between the high frustration male 
teachers and the low frustration male teachers. 
4.3 COMPARISON BETWEEN THE HIGH FRUSTRATION 
FEMALE TEACHERS AND THE LOW FRUSTRATION 
FEMALE TEACHERS 
Table 4.10 ascertains that the higl/ frustration female teachers 
were significantly different from the low frustration female teachers 
on the measure of regression. 
Their mean scores were 31.70 and 23.71 and SDs 6.36 and 5.10 
respectively. The 't' value was 7.35, which is significant at 0.01 level. 
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TABLE 4.10 
Showing the significance of difference between the mean scores of the 
high frustration female teachers and the low frustration female 
teachers on the measure of frustration and its components. 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
High Frustration 
Female Teachers 
N = 58 
Mean 
31.70 
29.03 
28.10 
23.62 
112.46 
S.D. 
6.36 
6.22 
4.41 
4.04 
8.45 
Low Frustration 
Female Teachers 
N = 57 
Mean 
23.71 
21.52 
14.75 
17.80 
77.80 
S.D. 
5.10 
4.97 
5.42 
5.86 
8.55 
't' 
Value 
7.35 
7.07 
14.36 
6.14 
21.67 
Level of 
significance 
0.01 
0.01 
0.01 
0.01 
0.01 
117 
On this basis it can be apprehended that the high frustration female 
teachers scored significantly higher than the low frustration female 
teachers on the measure of regression. 
The review of table 4.10 indicates that the mean scores of the 
high frustration female teachers and the low frustration female teachers 
on the measure of fixation were 29.03 and 21.52. Their SDs were 
6.22 and 4.97 respectively. Two means were then put to 't' test for 
knowing the significance of difference between the two means, the 
't' value was found to be 7.07 which is significant at 0.01 level. 
On account of the results described above, it can be concluded 
that high frustration female teachers were high scorers and the low 
frustration female teachers were low scorers on the measure of 
fixation. 
The two groups i.e. the high frustration female teachers and the 
low frustration female teachers had a mean score of 28.10 and 14.75 
and SDs 4.41 and 5.42 respectively on the measure of resignation as 
it is evident from table 4.10. The 't' value was 14.36, which is 
significant at 0.01 level. 
From the above analysis, it can be well inferred that the high 
frustration female teachers differed from the low frustration female 
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teachers on the measure of resignation. 
As shown in table 4.10 the mean scores of the high frustration 
female teachers and the low frustration female teachers on the measure 
of aggression were found to be 23.62 and 17.80 their respective SDs 
were 4.04 and 5.86. These two means were put to 't' test for knowing 
the significance of difference between the two means. The obtained 
't' value was 6.14 which is significant at 0.01 level. 
The result thus shows that the high frustration female teachers 
had significantly greater aggression than the low frustration female 
teachers. 
Scanning of the table 4.10 suggests significant difference between 
the high frustration female teachers and the low frustration female 
teachers on the measure of total frustration. As the mean scores of 
the high frustration female teachers and the low fiiistration female 
teachers were 112.46 and 77.80 correspondingly the SDs were 0.45 
and 21.67. The 't' value was 21.67 which is significant at 0.01 level. 
The outcome of the results clearly indicates that the high 
frustration female teachers scored significantly higher than the low 
frustration female teachers on the measure of total frustration. 
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Comparisons were then conducted on the measure of creativity. 
As shown in table 4.11 the mean scores of the high frustration 
female teachers and the low frustration female teachers were measured 
and compared on fluency and were found to be 37.12 and 38.24 and 
their respective SDs were 10.85 and 13.94. The 't' value was found 
to be 0.47 which is insignificant. 
It is inferred from the result that both the groups i.e. the high 
frustration female teachers and the low frustration female teachers 
were similar on the measure of fluency. 
The statistical analysis of flexibility factor, displays the mean 
scores of the high frustration female teachers and the low frustration 
female teachers as 28.36 and 30.61, and their SDs were found to be 
7.26 and 10.33 respectively. The 't' value was 1.34 as can be seen 
from table 4.11 which is insignificant. 
It is clear from the table that no significant difference was found 
between the high frustration female teachers and the low frustration 
female teachers on the measure of flexibility. 
Comparisons were made on the measure of originality and it 
was found that the mean scores of the high frustration female teachers 
and the low frustration female teachers were 4.75 and 5.31 and their 
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TABLE 4.11 
Shoeing the significance of difference between the mean scores of the 
high frustration female teachers and the low frustration female 
teachers on the measure of creativity and its components. 
Variables 
Fluency 
Flexibility 
Originality 
Total Creativity 
High Frustration 
Female Teachers 
N = 58 
Mean 
37.12 
28.36 
4.75 
70.24 
S.D. 
10.85 
7.26 
6.19 
21.11 
Low Frustration 
Female Teachers 
N = 57 
Mean 
38.24 
30.61 
5.31 
74.17 
S.D. 
13.94 
10.33 
7.09 
27.52 
't' 
Value 
0.47 
1.34 
0.44 
0.85 
Level of 
significance 
NS 
NS 
NS 
NS 
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SDs were 6.19 and 7.09 respectively. The 't' value was found to be 
0.44 which is insignificant as shown in table 4.11. 
The results thus clearly indicated that both the high frustration 
female teachers and the low frustration female teachers were not much 
different once again on the measure of originality. 
As can be seen from the given table 4.11 the mean scores of the 
high frustration female teachers and the low frustration female teachers 
were measured and compared on the measure of total creativity and 
were found to be 70.24 and 74.17 and their SDs were found to be 
21.11 and 27.52 respectively. The 't' value was found to be 0.85 
which is insignificant. 
It is inferred from the result that both the high frustration female 
teachers and the low frustration female teachers were again not 
significantly different on the measure of total creativity. 
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TABLE 4.12 
Showing the signiHcance of difference between the mean scores 
of the high frustration female teachers and the low frustration 
female teachers on the measure of intelligence 
Variable 
Intelligence 
High Frustration 
Female Teachers 
N = 58 
Mean S.D. 
25.75 5.16 
Low Frustration 
Female Teachers 
N = 57 
Mean S.D. 
27.26 6.28 
't' value 
1.39 
Level of 
significance 
NS 
As given in table 4.12 when the high frustration female teachers 
and the low frustration female teachers were compared on the 
measure of intelligence their mean scores were 25.75 and 27.26 and 
their respective SDs were 5.16 and 6.28. For knowing the significance 
of difference between the two means, the means were put to 't' test 
and the 't' value was found to be 1.39 which is insignificant. 
The results clearly indicate that both the groups i.e. tht; high 
frustration female teachers and the low frustration female teachers 
were almost similar on the measure of intelligence. 
Comparisons on personality characteristics yielded quite 
interesting results. 
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Scanning of the table 4.13 suggests significant difference between 
the high frustration female teachers and the low frustration female 
teachers on 3 personality dimensions, such as (M) Practical vs. 
Imaginative, (O) Self assured vs. Apprehensive, (Q^) Relaxed vs. 
Tense. 
On factor (M) Practical vs. Imaginative the high score represents 
imaginative, and careless of practical matters while the low score 
practical and careful. 
The mean scores of the high frustration female teachers and the 
low frustration female teachers were found to be 11.15 and 9.84 
correspondingly their SDs were 2.91 and 2.79. The 't' value was 
2.44 significant at 0.02 level. 
The results thus clearly indicated that the high frustration female 
teachers were imaginative and careless of practical matters and the 
low frustration female teachers were more practical, and careful. 
On factor (O) Self assured vs. Apprehensive as well, there exists 
meaningful difference between the high frustration female teachers 
and the low frustration female teachers. The mean score and SD of 
the high frustration female teachers was 11.70 and 3.12 while the 
mean score and SD of the low frustration female teachers was 10.28 
124 
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and 2.59. The 't' value was 2.63 which is significant at 0.01 level. 
The high scorer on this factor were apprehensive, and worrying. 
The low scorers were placid and self assured. It can be concluded 
that the high frustration female teachers were more apprehensive 
and worrying whereas their counter part i.e. the low frustration female 
teachers were placid and self assured. 
As shown in table 4.13 the comparison between the high 
frustration female teachers and the low frustration female teachers 
on factor (Q^) designated as Relaxed vs. Tense also shows significant 
difference between the two groups. The mean scores of the high 
frustration female teachers and the low frustration female teachers 
were 11.94 and 10.22 and their respective SDs were 3.31 and 3.13. 
The 't' value was calculated to know the significance of difference 
between the two means. The 't' value was found to be 2.83 which is 
significant at 0.01 level. 
The high score on this factor represents tense, and frustrated, 
while the low scorers were relaxed and unfrustrated. It may be 
concluded that the high frustration female teachers with their high 
scores were tense and frustrated whereas the low frustration female 
teachers with their low scores were relaxed and unfrustrated. 
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On the remaining 13 factors as it is evident from table 4.13, no 
significant difference between two groups exists. 
4.4 COMPARISON BETWEEN THE MALE AND THE 
FEMALE TEACHERS 
As shown in table 4.14 the mean scores of male and female 
teachers on the measure of regression were 25.12 and 27.37 and 
their SDs were found to be 6.07 and 6.38 respectively. These two 
means were put to 't' test to know the significance of difference 
between the two means. The 't' value was found to be 3.09 which is 
significant at 0.01 level. The result thus shows that the female teachers 
had significantly greater regression than the male teachers. 
A glance at table 4.14 makes it clear that the means of male and 
female teachers on the measure of fixation were found to be 24.04 
and 24 89 and their corresponding SDs were found to be 5.48 and 
6.26. The 't' value was found to be 1.23 which is insignificant. 
The result thus clearly indicate that both the groups i.e. male 
and female teachers were almost similar on the measure of fixation. 
On resignation, the mean scores and SDs of the male and female 
teachers were 21.67 and 22.14 and 6.25 and 7.62 respectively. The 
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TABLE 4.14 
Showing the significance of difference between the mean scores of 
male and female teachers on the measure of frustration and its 
components. 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
Male Teachers 
N=133 
Mean 
25.12 
24.04 
21.67 
22.43 
93.28 
S.D. 
6.07 
5.48 
6.25 
5.76 
16.19 
Female Teachers 
N=167 
Mean 
27.37 
24.89 
22.14 
20.55 
94.98 
S.D. 
6.38 
6.26 
7.62 
5.71 
16.23 
't' 
Value 
3.09 
1.23 
0.57 
2.81 
0.90 
Level of 
significance 
0.01 
NS 
NS 
0.01 
NS 
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't' value was found to be 0.57 as can be seen from table 4.14 which 
is insignificant. It may be said about them, that they were again 
similar on the measure of resignation. 
Table 4.14 shows the significant difference between the male 
and female teachers on the measure of aggression. The mean scores 
of the male and female teachers were 22.43 and 20.55 and their 
respective SDs were 5.76 and 5.71. The 't' value was found to be 
2.81 which is significant at 0.01 level. 
The result thus clearly shows that the male teachers had 
significantly greater aggression than the female teachers. 
As can be seen from table 4.14 that on the measure of total 
frustration the mean scores of male and female teachers were 93.28 
and 94.98 and the respective SDs were 16.19 and 16.23. When the 
't' value was calculated to find out the significance of difference 
between the two groups the 't' value was found to be 0.90 v^hich is 
insignificant. It was concluded from the result that male and female 
teachers were similar on the measure of total frustration once again. 
Relating to creativity table 4.15 reveals that the means of the 
male and female teachers on the measure of fluency were found to 
be 37.42 and 37.66 and their corresponding SDs were found to be 
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TABLE 4.15 
Showing the significance of difference between the mean scores of 
male and female teachers on the measure of creativity and its 
components. 
Variables 
Fluency 
Flexibility 
Originality 
Total Creativity 
Male Teachers 
N=133 
Mean 
37.42 
29.43 
6.84 
73.71 
S.D. 
10.53 
8.11 
8.01 
22.04 
Female Teachers 
N=167 
Mean 
37.66 
29.69 
5.07 
72.43 
S.D. 
12.90 
9.09 
6.32 
24.67 
't' 
Value 
0.17 
0.25 
2.14 
0.46 
Level of 
significance 
NS 
NS 
0.01 
NS 
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10.53 and 12.90. The 't' value was found to be 0.17 which is 
insignificant. The result thus clearly shows that there was no 
significant difference between the male and female teachers on the 
measure of fluency. 
On flexibility the mean score of the male teachers was 29.43 
and of female teachers 29.69 while their SDs were 8.11 and 9.09 
respectively as presented in table 4.15. The difference between the 
two means was insignificant as the 't' value was 0.25. 
It may be concluded that male and female teachers were similar 
on flexibility measure once again. 
Comparison between male and female teachers on originality 
shows significant difference between the two groups. The mean 
scores of male and female teachers were 6.84 and 5.07 and SDs 
8.01 and 6.32 respectively. The 't' value as presented in table 4.15 
was 2.14 which is significant at 0.01 level. As such, it may be 
concluded that male teachers with their significantly higher mean 
score possessed significantly greater originality than female teachers. 
As can be seen from table 4.15 on the measure of total creativity, 
the mean scores of male and female teachers were 73.71 and 72.43 
and their respective SDs were 22.04 and 24.67. When the 't' value 
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was calculated to find out the significance of difference between the 
means of the two groups, the 't' value was found to be 0.46 which is 
insignificant. 
The result thus clearly shows that there was no significant 
difference between the male and female teachers on the measure of 
total creativity. 
TABLE 4.16 
Showing the significance of difference between the mean scores 
of male and female teachers on the measure of intelligence. 
Variable 
Intelligence 
Male Teachers 
N = 133 
Mean S.D. 
25.85 5.49 
Female Teachers 
N = 167 
Mean S.D. 
26.28 7.60 
't' value 
0.54 
Level of 
significance 
NS 
Table 4.16 reveals that on the measure of intelligence the means 
of male and female teachers were 25.85 and 26.28 and their 
corresponding SDs were found to be 5.49 and 7.60. The 't' value 
was found to be 0.54 which is insignificant. 
The result thus indicates that there was once again no significant 
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difference between the male and female teachers on the measure of 
intelligence. 
Comparisons were then made along the sixteen personality 
factors. 
Table 4.17 shows the significant difference between the male 
and female teachers on 5 out of 16 personality attributes, these are 
(C) Affected by feelings vs. Emotionally stable, (H) Shy vs. 
Venturesome, (M) Practical vs. Imaginative, (Q2) Group dependent 
vs. Self sufficient, and (QJ Relaxed vs. Tense. 
On factor (C) Affected by feelings vs. Emotionally stable, there 
was a significant difference between the male and female teachers. 
The mean scores of the male and female teachers were \2.'13 and 
11.16, and their SDs were 3.18 and 3.14 respectively, showing 
significance at 0.01 level, with 't' value of 2.91. 
The high scorers on this factor were emotionally stable, faces 
reality, calm and mature and the low scorers were affected by feelings, 
emotionally less stable and easily upset. 
It can be inferred from the result that male teachers were 
emotionally stable, and faces reality while the female teachers were 
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affected by feelings, emotionally less stable and easily upset. 
High score on factor (H) shows venturesome, and socially bold, 
the low score shy and restrained. 
Table 4.17 clearly shows the significant difference between the 
mean scores of male and female teachers: the mean scores were 12.08 
and 11.01 and SDs 3.66 and 2.95. The T value was 2.78 which is 
significant at 0.01 level. It may be concluded from these findings 
that male teachers were venturesome and socially bold, and female 
teachers were shy and restrained. 
Factor (M) Practical vs. Imaginative. The high scorers were 
imaginative and careless of practical matters, low scorers were 
practical and careful. 
Significant differences existed between the male and female 
teachers on factor (M), with their mean scores and SDs 11.17 and 
2.87 and 10.43 & 2.94 respectively. The difference was significant at 
0.01 level as the 't' value was 2.19. It can be said that male teachers 
were imaginative and careless of practical matters. Their counterparts 
i.e. the female teachers were practical and careful. 
As indicated in table 4.17 Factor (Q )^ on which the high scorers 
were counted as self sufficient and the low scorers as group 
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dependent, on this very factor male teachers had higher mean score 
than female teachers. The mean scores of male and female teachers 
were 10.36 & 9.61 and their SDs were 3.08 and 2.78 respectively. 
The 't' value was found to be 2.20 which is significant at 0.01 levef. 
It can be inferred from the result that male teachers were self 
sufficient while the female teachers were group dependent. 
Factor (Q )^ indicates Relaxed vs. Tense. There was a significant 
difference between male and female teachers. The high scorers on 
this factor were tense and frustrated, the low scorers relaxed and 
unfrustrated. The mean scores of male and female teachers were 12.31 
and 11.34 and their respective SDs were 3.00 and 3.40. The 't' value 
was 2.59 which is significant at 0.01 level. 
It can be concluded that male teachers with their higher mean 
score were tense and frustrated while the female teachers wirh theii 
lower mean scores were relaxed and unfrustrated. 
4.5 COMPARISON BETWEEN THE HIGH FRUSTRATION 
MALE TEACHERS AND THE HIGH FRUSTRATION 
FEMALE TEACHERS 
As may be seen from table 4.18 on the measure of regression 
the high frustration male teachers and the high frustration female 
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TABLE 4.18 
Showing the significance of difference between the mean scores of the 
high frustration male teachers and the high frustration female 
teachers on the measure of frustration and its components. 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
High Frustration 
Male Teachers 
N = 42 
Mean 
29.23 
28.28 
26.50 
26.97 
111.00 
S.D. 
4.70 
3.17 
3.99 
4.32 
6.99 
High Frustration 
Female Teachers 
N = 58 
Mean 
31.70 
29.03 
28.10 
23.62 
112.46 
S.D. 
6.36 
6.22 
4.41 
4.04 
8.45 
't ' 
Value 
2.10 
0.70 
1.84 
3.93 
0.90 
Level of 
significance 
0.05 
NS 
NS 
0.01 
NS 
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teachers differed with moderate statistical significance. The mean 
scores of the high frustration male and high frustration female teachers 
were 29.23 and 31.70 and the SDs were 4.70 and 6.36 respectively. 
The 't' value was found to be 2.10 which is significant at 0.05 level. 
It was therefore concluded that the high frustration female 
teachers scored significantly higher on the measure of regression 
than the high frustration male teachers. 
As shown in table 4.18, the mean scores of the high frustration 
male and female teachers were also measured and compared on 
fixation and were found to be 28.28 and 29.03 and their SDs were 
3.17 and 6.22 respectively. The 't' value was found to be 0.70 which 
is insignificant. It is inferred from the result that both the groups i.e. 
the high frustration male teachers and the high frustration Female 
teachers were similar on the measure of fixation. 
The mean scores of the high frustration male teachers and the 
high frustration female teachers were obtained and compared on the 
measure of resignation and were found to be 26.50 and 28.10 and 
their SDs were found to be 3.99 and 4.41 respectively. The 't' value 
was found to be 1.84 as can be seen from table 4.18 which is in 
significant. 
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The result thus clearly shows that the high frustration female 
teachers were similar on the measure of resignation with the high 
frustration male teachers. 
On aggression, too the high frustration male teachers and the 
high frustration female teachers differed quite significantly. As can 
be seen from table 4.18. The means of the high frustration male and 
female teachers were 26.97 and 23.62 while the SDs were 4.32 and 
4.04 respectively. The 't' value showing the significance of difference 
between the two means was found to be 3.93 which is significant at 
0.01 level. The result thus clearly show that the high frustration male 
teachers were more aggressive than the high frustration female 
teachers. 
As shown in table 4.18 the mean scores of the high frustration 
male teachers and the high frustration female teachers were measured 
and compared on total frustration and were found to be 111.00 and 
112.46 and their SDs were found to be 6.99 and 8.45 respectively. 
The 't' value was found to be 0.90 which is insignificant. 
It was thus inferred from the result that both the high frustration 
male teachers and the high frustration female teachers were similar 
on the measure of total frustration. 
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The investigator then compared the same groups on the measure 
of creativity. 
As given in table 4.19 when the high frustration male and female 
teachers were compared on the measure of fluency it was found that 
the mean scores of the high frustration male teachers was 38.19 and 
the mean score of the high frustration female teachers was 37.12 and 
SDs of these groups were found to be 10.10 and 10.85 respectively. 
For knowing the significance of difference between the two means, 
the means were put to 't' test and the 't' value was found to be 0.49 
which is insignificant. 
The result thus suggest that the high frustration male teachers 
and the high frustration female teachers were similar on the measure 
of fluency. 
As can be seen from table 4.19, the mean scores of the high 
frustration male teachers and the high frustration female teachers on 
the measure of flexibility were 29.42 and 28.36 and their 
corresponding SDs were 8.33 and 7.26. The 't' value was computed 
to be 0.67 which is insignificant. 
The result thus clearly indicated that there was no significant 
difference between the high frustration male teachers and the high 
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TABLE 4.19 
Showing the significance of difference between the mean scores of the 
high frustration male teachers and the high frustration female 
teachers on the measure of creativity and its components. 
Variables 
Fluency 
Flexibility 
Originality 
Total Creativity 
High Frustration 
Male Teachers 
N = 42 
Mean 
38.19 
29.42 
8.07 
75.69 
S.D. 
10.10 
8.33 
7.25 
20.98 
High Frustration 
Female Teachers 
N = 58 
Mean 
37.12 
28.36 
4.75 
70.24 
S.D. 
10.85 
7.26 
6.19 
21.11 
't' 
Value 
0.49 
0.67 
2.43 
1.26 
Level of 
significance 
NS 
NS 
0.02 
NS 
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frustration female teachers on the measure of flexibility. 
As presented in table 4.19, the high frustration male teachers 
had a higher mean score i.e. 8.07 than the high frustration female 
teachers i.e. 4.75 on the measure of originality, and their SDs were 
found to be 7.25 and 6.19 respectively. The 't' value between the 
means of these groups was found 2.43, which is significant at 0.02 
level. 
Thus, the result provide a clear evidence that the high frustration 
male teachers were significantly higher on the measure of originality 
than the high frustration female teachers. 
It is obvious from the table 4.19 that means of the high frustration 
male teachers and the high frustration female teachers on the measure 
of creativity were 75.69 and 70.24 respectively. Their corresponding 
SDs were 20.98 and 21.11. The obtained 't' value of 1.26 is 
insignificant. It is inferred from the result that both the groups i.e. 
the high frustration male teachers and the high frustration female 
teachers were not much different on the measure of total creativity. 
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TABLE 4.20 
Showing the significance of difference between the mean scores 
of the high frustration male teachers and the high frustration 
female teachers on the measure of intelligence. 
Variable 
Intelligence 
High Fmstration 
Male Teachers 
N = 42 
Mean S.D. 
26.19 5.82 
High Frustration 
Female Teachers 
N = 5 8 
Mean S.D. 
25.75 5.16 
't' value 
0.38 
Level of 
significance 
NS 
As shown in the table 4.20 sex differences were also investigated 
on the dimension of intelligence. The mean scores of the high 
frustration male teachers and the high frustration female teachers were 
found to be 26.19 and 25.75 and their SDs were found to be 5.82 
and 5.16 respectively. The 't' value was found to be 0.38 which is 
non significant. 
The result thus shows that the high frustration male teachers 
and the high frustration female teachers were again similar on the 
measure of intelligence. 
Comparisons were then made along sixteen personality factors. 
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Table 4.21 shows the differences between the high frustration 
male teachers and the high frustration female teachers on sixteen 
personality factors. As can be seen from the table, the differences 
between the two groups were significant on 2 personality dimensions, 
designated as (F) Sober vs. Happy-go-lucky, (H) Shy vs. 
Venturesome. 
On factor (F) Sober vs. Happy-go-lucky, also the high frustration 
male teachers and the high frustration female teachers exhibit 
significant difference between their means, the means being 11.69 
and 10.58 and SDs 2.93 and 2.48 respectively, and the T value 2.01 
which is significant at 0.05 level. 
As the high scorers on this factor were characterised as happy 
go lucky, impulsively lively and enthusiastic and the low scorers as 
sober, serious and taciturn. The high frustration female teachers with 
their lower mean scores were serious, sober, and taciturn, while the 
high frustration male teachers with their higher mean scores were 
prone to be happy-go-lucky, impulsively lively and enthusiastic. 
As can be seen from table 4.21, the high frustration male teachers 
and the high frustration female teachers had 12.80 and 11.10 as their 
mean scores on factor (H), designated as Shy vs. Venturesome and 
the SDs were 3.83 and 2.73 respectively. Since the't' value was found 
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to be 2.56, the difference between the means of the two groups was 
significant at 0.02 level. 
On this personality dimension, high scores represent 
venturesome, socially bold and spontaneous. The low scores on the 
other hand stand for shy, restrained and timid characteristics of 
personality. Since the mean score of the high frustration male teachers 
was higher than that of the high frustration female teachers, it can be 
concluded that the high frustration male teachers were more inclined 
to be venturesome, socially bold and spontaneous while the high 
frustration female teachers with their low mean score were more prone 
to be shy, restrained and timid. 
On the rest fourteen factors, the difference between the two 
groups were statistically insignificant. 
4.6 COMPARISON BETWEEN THE LOW FRUSTRATION 
MALE TEACHERS AND THE LOW FRUSTRATION 
FEMALE TEACHERS 
As can be seen from table 4.22 on the measure of regression the 
mean scores of the low frustration male teachers and the low 
frustration female teachers were 20.93 and 23.71 and the respective 
SDs were 5.67 and 5.10. When the 't' value was calculated to find 
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TABLE 4.22 
Showing the significance of difference between the mean scores of the 
low frustration male teachers and the low frustration female teachers 
on the measure of frustration and its components. 
Variables 
Regression 
Fixation 
Resignation 
Aggression 
Total Frustration 
Low Frustration 
Male Teachers 
N = 43 
Mean 
20.93 
19.86 
16.30 
18.02 
75.11 
S.D. 
5.67 
4.75 
4.98 
4.59 
10.15 
Low Frustration 
Female Teachers 
N = 57 
Mean 
23.71 
21.52 
14.75 
17.80 
77.80 
S.D. 
5.10 
4.97 
5.42 
5.86 
8.55 
't' 
Value 
2.55 
1.67 
1.44 
0.19 
1.42 
L'jvel of 
significance 
0.02 
NS 
NS 
NS 
NS 
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out the significance of difference between the means of the two 
groups, the 't' vale was found to be 2.55 which is significant at 0.02 
level. 
The result thus shows that the low frustration female teachers 
scored significantly higher than the low frustration male teachers on 
the measure of regression. 
In the case of the fixation as can be seen from table 4.22 the 
low frustration male teachers had a mean score of 19.86 and their 
SD was 4.75 while the low frustration female teachers' mean score 
was found to be 21.52 and SD 4.97. The 't' value was computed to 
be 1.67 which is insignificant. 
It can be concluded from the result that the low frustration female 
teachers and the low frustration male teachers were similar on the 
measure of fixation. 
As shown in table 4.22 the mean scores of the low frustration 
male teachers and the low frustration female teachers on the measure 
of resignation were 16.30 and 14.75 and their SDs were found to be 
4.98 and 5.42 respectively. These two means were put to 't' test for 
knowing the significance of difference between the two means. The 
't' value was found to be 1.44 which is non significant. 
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The result thus showed that the low frustration male teachers 
and the low frustration female teachers were similar on the measure 
of resignation. 
When the comparisons were made between the low frustration 
male teachers and the low frustration female teachers on the measure 
of aggression as shown in table 4.22 they yielded mean scores as 
18.02 and 17.80 respectively. While their SDs were 4.59 and 5.86. 
The 't' value was found to be 0.19 which is insignificant. 
A single look at table 4.22 provides a clear evidence that no 
significant difference was found between the means of the low 
frustration male teachers and the low frustration female teachers on 
the measure of aggression. 
Table 4.22 reveals that on the measure of total frustration the 
means of the low frustration male teachers and the low frustration 
female teachers were 75.11 and 77.80 and their corresponding SDs 
were found to be 10.15 and 8.55. The 't' value was found to be 1.42 
which is insignificant. 
The result thus clearly indicates that both the groups i.e. the 
low frustration male teachers and the low frustration female teachers 
were again similar on the measure of total frustration. 
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The same groups were then compared on creativity. 
As can be seen from table 4.23 that on the measure of fluency 
the mean scores of the low frustration male teachers and the low 
frustration female teachers were found to be 36.09 and 38.24 and 
their respective SDs were 11.07 and 13.94. When the 't' value was 
calculated to find out the significance of difference between the two 
groups, the 't' value was found to be 0.82 which is insignificant. 
The result thus clearly indicate that the two groups i.e. the low 
frustration male teachers and the low frustration female teachers do 
not differ significantly on the measure of fluency. 
As presented in table 4.23 comparisons were made on the 
measure of flexibility and it was found that the mean scores of the 
low frustration male teachers and the low frustration female teachers 
were found to be 28.86 and 30.61 and their respective SDs were 
8.73 and 10.33. The 't' value was found to be 0.88 which is 
insignificant. 
The result thus clearly showed that both the low frustration male 
teachers and the low frustration female teachers were similar once 
again on the measure of flexibility. 
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TABLE 4.23 
Showing the significance of difference between the mean scores of the 
low frustration male teachers and the low frustration female teachers 
on the measure of creativity and its components. 
Variables 
Fluency 
Flexibility 
Originality 
Total Creativity 
Low Frustration 
Male Teachers 
N = 43 
Mean 
36.09 
28.86 
4.02 
68.97 
S.D. 
11.07 
8.73 
6.15 
22.25 
Low Frustration 
Female Teachers 
N = 57 
Mean 
38.24 
30.61 
5.31 
74.17 
S.D. 
13.94 
10.33 
7.09 
27.52 
't' 
Value 
0.82 
0.88 
0.94 
1.00 
Level of 
significance 
NS 
NS 
NS 
NS 
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Table 4.23 reveals that the means of the low frustration male 
teachers and the low frustration female teachers on the measure of 
originality were found to be 4.02 and 5.31 and their corresponding 
SDs were 6.15 and 7.09. The 't' value was calculated to find out the 
significance of difference between the means of the two groups, the 
't' value was found to be 0.94 which is insignificant. 
It was inferred from the result that no significant difference was 
found to exist between the low frustration male teachers and the low 
frustration female teachers on the measure of originality. 
On the measure of total creativity as can be seen from table 
4.23, the mean scores of the low frustration male teachers and the 
low frustration female teachers were found to be 68.97 and 74.17 
and their respective SDs were 22.25 and 27.52. The 't' value of 1.00 
was obtained which is insignificant. 
A single look at table 4.23 provides a clear evidence that no 
significant difference was found between the means of the low 
frustration male teachers and the low frustration female teachers on 
the measure of total creativity. 
152 
TABLE 4.24 
Showing the significance of difference between the mean scores 
of the low frustration male teachers and the low frustration 
female teachers on the measure of intelligence. 
Variable 
Intelligence 
Low Frustration 
Male Teachers 
N = 43 
Mean S.D. 
25.06 4.79 
Low Frustration 
Female Teachers 
N = 58 
Mean S.D. 
27.26 6.28 
't' value 
1.88 
Levcil of 
significance 
NS 
Table 4.24 shows that on the measure of intelligence the mean 
scores of the low frustration male teachers and the low frustration 
female teachers were found to be 25.06 and 27.26 and their SDs 
were 4.79 and 6.28 respectively. The 't' value was found to be 1.88 
which is insignificant. 
Thus it can be inferred from the result that both the low 
frustration male teachers and the low frustration female teachers were 
similar on the measure of intelligence. 
When the comparisons were made on personality 
characteristics as can be seen from table 4.25,the low frustration 
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male teachers, differed significantly from the low frustration female 
teachers on the three personality factors namely (I) Tough minded 
vs. Tender minded, (M) Practical vs. Imaginative and (Q )^ Relaxed 
vs. Tense. 
As for (I) factor Tough minded vs. Tender minded, on which 
high scores represent tender minded, dependent and sensitive, and 
the low scores tough minded, self reliant and realistic. 
The low frustration male teachers had 10.31 as their mean score 
with an SD of 2.73. The low frustration female teachers, on the other 
hand, had a lower mean score 9.10 with an SD of 2.82. The 't' value 
was found to be 2.10 which is significant at 0.05 level. 
It can be concluded that the low frustration male teachers were 
more tender minded, dependent and sensitive and conversely the low 
frustration female teachers were more tough minded, self reliant and 
realistic than their counterparts the low frustration male teachers. 
On factor (M) Practical vs. Imaginative, on which the high 
scorers were prone to be imaginative and i areless of practical matters 
and the low scorers practical and careful personality characteristics. 
The means of the low frustration male teachers and the low frustration 
female teachers were 11.09 and 9.84 while the SDs were 3.17 and 
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2.79 respectively. The 't' value showing the significance of diflference 
between the two means had been found to be 2.06 which is significant 
at 0.05 level. 
The result thus clearly brings out that the low frustration male 
teachers were more imaginative and careless of practical matters than 
the low frustration female teachers, while the later were practi cal and 
careful. 
On factor represented by the letter (Q^) with the two poles 
designated as Relaxed vs Tense, the high scores represent tense and 
frustrated while the low scores represent relaxed and unfrustrated. 
The mean scores of the low frustration male teachers and the low 
frustration female teachers were 11.93 and 10.22 and their SDs were 
3.28 and 3.13 respectively. The 't' value was found to be 2.60 as can 
be seen from table 4.25 which is significant at 0.02 level. 
Since the mean score of the low frustration male teachers was 
significantly greater than that of the low frustration female teachers, 
it was concluded that the low frustration male teachers were less 
inclined to be relaxed and unfrustrated, while the low frustration female 
teachers were more inclined to be relaxed and unfrustrated. 
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On rest of personality factors the differences between the two 
groups were insignificant. 
The results thus presented in this chapter are discussed in the 
next chapter. 
f ^ 
CHAPTER - V 
msctJssioK 
^ 
157 
DISCUSSION 
A perusal of the chapter of analysis would reveal that the target 
sample was divided into two statistically distanced groups of high 
frustration and low frustration cases among the school teach srs for 
comparison purposes along creativity, intelligence and different 
personality factors. 
So far as intelligence is concerned, as can be seen from table 
Nos. 4.4 & 4.16 there being no significant difference between the 
means of male and female teachers as well as the high frustration and 
the low frustration groups, it is thus reasonably accounted for or 
controlled. As such further explorations would be only to find out, 
with reference to frustration, the predictability of creativity and its 
components i.e. fluency, flexibility and originality and the personality 
characteristics. 
5.1 RESULTS ON FRUSTRATION: 
The results give a clear evidence of the existence of frustration 
among the teachers in schools where atleast 2/3 population is highly 
or moderately frustrated. Regarding the frustration in male and female 
teachers the study yielded quite interesting results. On one side, both 
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the male and female teachers were found to be almost equally 
frustrated with no significant difference but in aggression the male 
teachers were found to be markedly more aggressive than their female 
counterparts while on regression the female teachers were foand to 
be more regressive than the male teachers as can be seen from table 
No. 4.14. The result is very much in consonance with the nature of 
the two sexes. It is our every day experience that the male are more 
aggressive and female more regressive in their behaviour in general. 
Thus the result is quite interesting and at the same time not very 
much surprising, as it is also corroborated by Malviya (1978), Sharma 
(1981), Singh (1987), Blix, Arlene, Gray, Cruise & Mitchell (1994). 
As such the first hypothesis of the investigator "both among the 
male and female teachers quite a large number will be found feeling 
frustrated at the secon 
darv school level experiencing frustration of different magnitude" 
stands confirmed. 
5.2 RESULTS ON FRUSTRATION AND CREATIVITY: 
When the high frustration and the low frustration groups were 
compared sex wise, it was found that the high frustration male 
teachers were significantly different from the low frustration 
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counterparts on a very important factor of originality on the creativity 
variable, as can be seen from Jable No. 4.7, evidencing a very 
interesting phenomenon - the greater the originality higher the 
frustration : and this is very much understandable in the senso that 
the obstacles blocking the greater inner creative forces would cerainly 
make the man more frustrated. As such the second hypothesis of the 
investigator "that the teachers with greater creative potential would 
be feeling more frustrated than those with lesser creative urge" also 
stands partly confirmed as the difference has been found only on 
originality component of creativity. 
5.3 RESULTS ON PERSONALITY CHARACTERISTICS; 
The results presented in table No. 4.5 relating to personality 
differences of the high and low frustration groups certainly give some 
indication of the accountability of certain personality characteristics 
i.e. on M, O & Q^  factors. Thus quite in coherence with the results 
on originality it has been found that the more imaginative (M), more 
apprehensive (O) and more tense (Q^) teachers, in general, including 
both the male and female teachers are quite naturally and 
understandably more frustrated also, while the less imaginative (M), 
less apprehensive (O), and less tense (Q^) characterize the low 
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frustration group. The results on creativity and personality 
characteristics seem to be quite helpful in recognising almost a natural 
precept: higher the power of imagination and creativity higher the 
level of frustration - if thwarted externally. Thus there being a sort of 
inner correspondence between the trends of results on creativity and 
certain personality factors, the findings on personality characteristics 
become quite reliably more understandable. Thus the third hypothesis, 
"certain personalitv factors mav also be found exerting their influence 
on different magnitude of frustration among teachers" of the present 
investigator also stands quite reasonably confirmed. 
5.4 RESULTS ON SEX DIFFERENCES ALONG CREATIVITY 
AND PERSONALITY CHARACTERISTICS; 
As for the sex differences on creativity or its components a 
markedly significant difference was found between male teachers and 
female teachers on one component of creativity i.e. originality as can 
be seen from table No. 4.15. The male teachers in general were found 
to be possessing a far higher level of originality than that of the 
female teachers. The sex difference is more sharply occurring when 
the male and female teachers are compared in the high frustration 
group as can be seen from table No. 4.19 the difference becoming 
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still higher internally validate the result discussed above. Once again 
a kind of coherence is found between the results on frustration and 
creativity along the line of sex differences also. It is quite interesting 
to note that the male teachers are more original than their female 
counterparts. The result may not be that pleasing to the latter ones, 
but it is quite difficult to deny that much of the original work done in 
any field of arts and literature, religion and philosophy, science and 
architecture, just for example, along the whole span of history belongs 
to the male. As such the fourth hypothesis relating to creativity is 
atleast partly confirmed - partly because the difference occurs only 
on one component of creativity i.e. originality. 
When the sex differences are explored along the personality 
characteristics of male and female teachers the differences occur 
quite frequently when comparisons are made between the total male 
and female teachers i.e. on five personality factors namely C, H, M, 
Q2 & Q4 as can be seen from table No. 4.17, meaning by which that 
the male teachers in comparison to the female teachers are emotionally 
more stable (C), venturesome (H) and imaginative (M). They are also 
more self sufficient (Q )^ and tense (Q )^ than their female counterparts. 
These personality differences are not surprising in the sense that in 
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our own life experiences men are found to be more stable, 
courageous, and thoughtful than their female counterparts. Once again 
it may be humbly submitted that the males have generally exhibited 
at all occasions of acid test greater control of emotion, gi eater 
courage, and they have also acted more thoughtfully than their fimale 
counterparts be it a home situation or a challenge in the battle fields. 
These results are also corroborated by Jayaswal (1977), Narula 
(1978), Kumari (1981), Som (1984), Ls'Veme (1985) etc. Personality 
differences have also been found between the male and female 
teachers with both the high frustration and the low frustration groups, 
more so with the low frustration groups. In the high frustration group 
the male cases have again been found to be venturesome and 
enthusiastic thus further strengthening the general sex differences 
discussed above. 
In the low frustration group, as can be seen from table No. 4.25, 
the personality differences are a bit different from the high frustration 
group yet intensifying and internally validating the results of sex 
differences in general. Thus again the male cases are found to be 
more imaginative (M) and tense (Q^) but at the same time also quite 
sensitive (I). As such the high frustration group and the low frustration 
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group have their own distinctive characteristics. When all the 
personality differences are taken together they give a clear evidence 
of the role of personality characteristics distinguishing the male and 
female teachers in general, and the high frustration and tie low 
frustration male and female teachers in particular. As such it may be 
said safely that the fourth hypothesis of the present investigator "in 
the case of male and female teachers there mav appear sex differences 
both on creativity and personalitv characteristics" also stands 
confirmed. 
In the light of the discussion, given above, it may be submitted 
that the present exploratory study of the investigator humbly provides 
atleast some solid ground to serve as a threshold for further 
explorations about teachers' frustration and its causal factors; opening 
thus up quite new vestibules to the vistas of knowledge. 
The summary of the findings is presented in the following chapter. 
(fr-
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SUMMARY 
"The destiny of India is now being shaped in her classroDms." 
Indian Education Commission (1964-66) 
The purpose of the present investigator was primarily to identify 
the magnitude of frustration among teachers in relation to creativity 
and certain personality factors. There is no gainsaying that the welfare 
and prosperity of a nation depends on its natural and human 
resources, human resource is perhaps more important than the natural 
resource because the later can only be profitably utilised if the former 
is efficient. Thus human resource is of paramount importance for 
the progress of a country. The teacher being a catalytic agent in the 
process of education, dispenses knowledge, forms the time schedule, 
selects reading material, plays the role of subject specialist and helps 
pupils to overcome their difficulties and personal problems. If the 
teacher is frustrated it can hardly be imagined how much damage 
shall it cause to the progress of the new generation or the future 
citizens. 
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Success of students in any course depends on the effectiveness 
of teachers. However, the entire structure of education is unsteady if 
the teacher is weak and ineffective. There appears to be a general 
agreement on the fact that educational attainment of children depends 
to a large extent on the attitude of the teachers towards their 
profession. It is largely true that the professional performance of the 
teacher 's indirectly related to his profession. If he has a wholesome 
attitude towards his profession he teaches with interest, takes pains 
and makes efforts and even sacrifices his personal comfort and 
ambition to be a good teacher. It will be his utmost effort to see that 
his students not only make progress in academic field but also in 
other aspects of life. Naturally a teacher with favourable attitude 
towards his profession would produce the right type of youths, while 
the one with an unfavourable attitude towards the profession would 
produce unbalanced personalities. 
There is a feeling among some people and even among a section 
of teachers also that people enter this profession with hope, 
enthusiasm and vigour, but something either in the system of education 
itself or the social and economic environment of the school 
demoralize them, reduce their interest and produce psychologically 
unfavourable attitude towards this profession. If the attitude of 
166 
teacher towards his profession is such an important factor, a study 
of it will be useful and of great practical value to those concerned 
with education. 
Few attempts have also been made to identify the causes of 
frustration among teachers. Some of the attempts made in this regard 
are: Cooper, 1986, Capel, 1987; Manthei & Soleman, 1988; O Conor 
& Clarke, 1990; Pierce & Molloy, 1990; Sahni & Chadha, 1991; 
Smith & Bourke, 1992; Tuetteman & Punch, 1992; Friedman, Boyle, 
Borg, Falzon and Baglioni, 1995; Manthei, Gilmore, Tuck & Adair, 
1996; Dussault, Deaudelin, Royer & Loiselle, 1999; Weisberg & Sagie, 
1999. 
The present study in specific terms is therefore, "A Study of 
Frustration Among Teachers in Relation to Creativity and 
Certain Personality Factors." 
6.1 OBJECTIVES OF THE STUDY : 
The present work has thus been carried out with the following 
objectives: 
(1) To find out the extent of frustration among the male and female 
teachers at the secondary school level. 
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(2) To identify statistically the relationship between frustration and 
creativity and its components i.e. fluency, flexibility and 
originality. 
(3) To find out if certain personality factors may be accountable 
for frustration among teachers. 
(4) To explore if there were any sex differences along creativity 
and personality characteristics, among the male and female 
secondary school teachers. 
6.2 HYPOTHESES OF THE STUDY; 
The hypotheses formulated for the present study were as under: 
(1) Both among the male and female teachers quite a considerable 
number will be found to be feeling frustrated at the secondary 
school level - experiencing frustration of different magnitude. 
(2) It is expected that the teachers with greater creative potential 
would be feeling more frustrated than those with lesser creative 
urge. 
(3) Certain personality factors may also be found exerting their 
influence on different magnitude of frustration among teachers. 
(4) In the case of male and female teachers there may appear sex 
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differences both on creativity and personality characteristics. 
6.3 SAMPLE: 
The present study was conducted on a sample of 300 teachers 
from eight secondary schools of Aligarh city. 
6.4 TOOLS: 
In ihe present investigation the investigator employed the 
following standard tools and measures. 
(1) Frustration test developed by N.S. Chauhan & G.P. Tiwari. 
(2) Hindi version of Baqer Mehdi's verbal test of creative thinking. 
(3) The culture fair intelligence test (scale 2) by R.B. Cattell and 
A.K.S. Cattell. 
(4) R.B. Cattell's sixteen personality factor questionnaire (form 
A) covering sixteen personality dimensions (16 PF). 
6.5 PAIRS OF GROUPS COMPARED; 
Following were the six groups formulated for comparison on 
different variables. 
(i) High frustration group vs. Low frustration group. 
(ii) High frustration male teachers vs. Low frustration male teachers. 
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(iii) High frustration female teachers vs. Low frustration female 
teachers. 
(iv) Male teachers vs. Female teachers. 
(v) High frustration male teachers vs. High frustration female 
teachers. 
(vi) Low frustration male teachers vs. Low frustration female 
teachers. 
6.6 FINDING SIGNIFICANCE OF DIFFERENCE: 
The 't' test was employed to find out the significance of 
difference between the six pairs of groups. The results of the 't' test 
have been presented in the tables 4.1 - 4.25. 
6.7 CONCLUSIONS; 
The findings of the present investigation may be summarized 
as follows: 
(1) The high frustration group was found to be higher on regression, 
fixation, resignation, aggression and total frustration than the 
low frustration group. 
(2) There was no significant difference between the high frustration 
group and the low frustration group on the measure of fluency, 
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flexibility, originality and total creativity. 
(3) The high frustration group and the low frustration group were 
similar on the measure of intelligence. 
(4) The high frustration group was found to be imaginative (M), 
apprehensive (O), and tensed (Q^). Low frustration group was 
found to be practical, self assured and relaxed. 
(5) High frustration male teachers were significantly higher on 
regression, fixation, resignation, aggression and total frustration 
than the low frustration male teachers. 
(6) High frustration male teachers scored higher than the low 
frustration male teachers on the measure of originality. But on 
fluency, flexibility and total creativity they were similar. 
(7) The high frustration male teachers and the low frustration male 
teachers were almost similar on the measure of intelligence. 
(8) No significant difference was found between the high frustration 
male teachers and the low frustration male teachers on sixteen 
personality factors. 
(9) The high frustration female teachers were found to be higher 
on legression, fixation, resignation, aggression and total 
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frustration than the low frustration female teachers. 
(10) There was no significant difference between the high frustration 
female teachers and the low frustration female teachers on the 
measure of fluency, flexibility, originality and total creativity. 
(11) Both the groups i.e. the high frustration female teachers and 
the low frustration female teachers were similar on the measure 
of intelligence. 
(12) The high frustration female teachers were found to be 
imaginative (M), shrewd and calculating (N), apprehensive (O), 
and tense (Q )^ while the low frustration female teachers were 
found to be practical, natural, self assured and relaxed. 
(13) Female teachers had significantly greater regression than the 
male teachers. 
(14) Male teachers had significantly greater aggression than the 
female teachers. 
(15) Male and female teachers were similar on the measure of 
fixation, resignation and total frustration. 
(16) Both the male and female teachers were similar on the measure 
of fluency, flexibility and total creativity. 
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(17) On the measure of originality male teachers scored significantly 
higher than the female teachers. 
(18) There was no significant difference between the male and female 
teachers on the measure of intelligence. 
(19) Male teachers were found to be emotionally stable (C), 
venturesome (H), imaginative (M), self sufficient (Qj), and tense 
(Q^). Female teachers were found to be affected by feelings, 
shy, practical, group dependent and relaxed. 
(20) High frustration female teachers were found to be higher on 
regression. 
(21) The high frustration male teachers were more aggressive than 
the high frustration female teachers. 
(22) On the measure of fixation, resignation and total frustration 
both the groups i.e. the high frustration male teachers and the 
high frustration female teachers were almost similar. 
(23) The high frustration male teachers and the high frustration female 
teachers were not significantly different on the measure of 
fluency, flexibility and total creativity. 
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(24) High frustration male teachers were significantly higher on the 
measure of originality than the high frustration female teachers. 
(25) High frustration male teachers and the high frustration female 
teachers were almost similar on the measure of intelligence. 
(26) High frustration male teachers were found to be happy go lucky 
(F), venturesome (H). High frustration female teachers were 
found to be sober and shy. 
(27) The low frustration female teachers scored significantly higher 
than the low frustration male teachers on the measure of 
regression. 
(28) There was no significant difference between the low frustration 
male teachers and the low frustration female teachers on the 
measure of fixation, resignation, aggression and total frustration. 
(29) Both the groups i.e. the low frustration male teachers and the 
low frustration female teachers were not much different on the 
measure of fluency, flexibility, originality and total creativity. 
(30) The low frustration male teachers and the low frustration female 
teachers were once again almost similar on the measure of 
intelligence. 
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(31) The low frustration male teachers were found to be tender 
minded (I), imaginative (M) and tensed (QJ. Low frustration 
female teachers were found to be tough minded, practical and 
relaxed. 
6.8 SUGGESTIONS: 
The investigator would like to submit her humble suggestions 
in the light of her experience and the results of the present study. 
(1) The teachers' personality characteristics being only partly and 
moderately responsible for the feeling of frustration among 
teachers. The causal factors may be explored in such external 
phenomena as the social climate of the schools, work load, 
interactional patterns between the teachers and children, 
teachers and administrators, and teachers and parents. 
(2) For the committed teachers, the slow progress of children 
including the problems of motivating them to learn and 
insufficient time to perform necessary teaching tasks, may also 
be a very interesting field for further explorations. 
(3) Poor salaries and lack of recognition in the society affecting 
the job satisfaction can also be a provocating subject for a 
researcher in the field of teachers' frustration. 
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(4) The magnitude of frustration may be comparatively studied at 
different levels of education e.g. primary, secondary and the 
university level. 
(5) The extent of frustration and their causal factors may quite 
profitably be identified and compared in different professional 
courses also like among the teachers of IIT, engineering 
colleges, medical colleges and teacher training institutions etc. 
(6) Experimental studies may be conducted involving the control 
groups to find out effective remedial measures for atleast 
minimizing the damaging effects of frustration among teachers 
both on their health and level of performance. 
6.9 EDUCATIONAL IMPLICATIONS; 
Frustration among teachers is a vitally important topic in the 
teaching profession because it has been found to be increasingly 
affecting not only the health of the teachers but also their work 
performance resulting in lowering of the standards of education as 
reported by Pithers and Fogarty (1995). Quite understandably if the 
causal factors of frustration among teachers are reliably identified 
and the remedial measures are experimented upon and adopted in 
the real situations it would not only -
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(i) relieve the teachers at different levels of education, of their mental 
tension causing unnecessary anxiety, stress and frustration; (ii) but 
also raise their standard of teaching performance; (iii) and the levels 
of students learning resulting in a continuous rise in the curve of 
educational standards not only in India but throughout the world. 
re, ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ N^ 
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FORM A 
WHAT TO DO: Inside this booklet are some questions to se6 what attitudes and interests you 
have. There are no "right" and "wrong" answers because everyone has the right to his 
own views. To be able to get the best advice from your results, you will want to answer 
them exactly and truly. 
If a separate "Answer Sheet" has not been given to you, turn this booklet over and tear 
off the Answer Sheet on the back page. 
Write your name and all other information asked for on the top line of the Answer Sheet. 
First you should answer the four sample questions below so that you can see whether you 
need to ask anything before starting. Although you are to read the questions in this book-
let, you must record your answers on the answer sheet (alongside the same number as in 
the booklet). 
There are three possible answers to each question. Read the following examples and mark 
your answers at the top of your answer sheet where it says "Examples." Fill in the left-
hund box if your answer choice is the "a" answer, in the middle box i' your answer choice 
is tlie "b" answer, and in the right-hand box if you choose tht "c" an'jwer. 
EXAMPLES:. 
1. I like to watch team games. 
a. yes, b. occasionally, c. no. 
2: I prefer people who: 
a. are reserved, 
b. (are) In between, 
c. make friends quickly. 
3. Money camiot bring happiness. 
a. yes (true), b. in between. 
4, Woman is to child as cat is to' 
a. kitten, b. dog. c. boy. 
c. no (false). 
In the last example there is a right answer—kitten. But there are very few sucli reason-
ing items. 
Ask now if anything is not clear. The examiner will tell you in a moment to turn the page 
and start. 
When you answer, keep these four points in mind: 
1. You are asked not to spend time pondering. Give the first, natural answer as it tomes 
to you. Of coui9e, the questions are too short to give you all the particulars you would 
sometimes like to have. For instance, the above question asks you about "team games" 
and you might be fonder of football than basketball. But you are to reply "for the av-
erage game," or to strike an average in situations of the kind stated. Give the best 
answer you can at a rate not slower than five or six a minute. You should fiiiis.h in a 
little more than half an hour. 
2. Try not to fall back on the middle, "uncertain" answers except when the answer at 
either end is really impossible for you—perhaps once every four or five questions. 
3. Be sure not to skip anything, but answer ,every question, somehow. Some may no* 
apply to you very well, but give your best guess. Some may seem personal; but remem-
ber that the answer sheets are kept confidential and cannot be scored without a special 
stencil key. Answers to particular questions are not inspected. 
4. Answer as honestly as possible what is true of you. Do not merely mark what seems 
"the right thing to say" to impress the examiner. 
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Ability Testing. Wa-<A Coronado Drive, Champatgo, IlUnoia, U.S.A. Printed in (ndla. 
1. I have the instructions for this test clearly in 
mind. 
a. yes, b. uncertain, c. no. 
2. I am ready to answer each question as truth-
fully as possible. 
a, yes, b. uncertain, c. no. 
3. I would rather have a house: 
a. in a sociable suburb, 
b. in between, 
c. alone in the deep woods. 
4. I can find enough energy to face my difficulties, 
a. al^\ays, b. generally, c. seldom. 
5. I feel a bit nervous of wild animals even when 
they are in strong cages. 
a. yes (true), b. uncertain, c. no (false). 
6. I hole back from criticizing people and their 
ideas. 
a. yes, b. sometimes, c. no. 
7. I make smart, sarcastic remarks to people if I 
think they deserve it. 
a. generally, b. sometimes, c. never. 
8. I prefer semiclassical music to popular tunes. 
a. true, b. uncertain, c. false. 
9. If I yaw two neighbors' children fighting, I 
would: 
a. lea 'e them to settle it, 
b. uncertain, 
c. reawn with them. 
10. On 80< ial occasions I: 
a. reaiily come forward, 
b. in between, 
c. prefer lo stay quietly in the background. 
11. It would be more interesting to be: 
a. a construction engineer, 
b. uncertain, 
c. a writer of plays. 
12. I would rather stop in the street to watch 
an artist painting than listen to some people 
having a quarrel. 
a. true, b, uncertain, c. false. 
IS. I can generally put up with conceited people, 
even though, they brag or show they think 
too well -of themselves, 
a. yes, b. in between, c. no. 
14. You can almost always notice on a man's face 
when he is dishonest. 
a. yes, b. in between, c. no. 
15. 'It would be good for everyone if vacations 
(holidays) were longer and everyone had to 
take them. 
a. agree, b. uncertain, c. disagree. 
16. I would rather take the gamble of a io*^  with 
possibly large but uneven earnings, U^sa. one 
with a steady, small salary. 
a. yes, b. uncertain, c. no. 
17. I talk about my feelings: 
a. only if necessary, 
b. in between, 
c. readily, whenever I have a chance. 
18. Once in a while I have a sense of vague danger 
or sudden dread for i masons that I do not 
understand, 
a. yes, b. in between, c. no. 
19. When criticized wiongly for something I did 
not do, I: 
a. have no feeling of guilt, 
b. in bet^ veen, 
c. still feel a bit guilty. 
20. Money can buy almost evtrything. 
a. yes, b. uncertain, c. no. 
21. My decisions are governed more by my; 
a. heart, 
b. feelings and reason equally, 
c. head. 
22. Most people woi'ld be happier if they lived 
more with their fellows and did the same 
things as others. 
a. yes, b. in between, c. no. 
23. I •occasionally get puzzled, when looking in a 
mirror, as to which is my right ard left. 
a. true, b. uncertain, c. false. 
24. When talking, I like: 
a. to say things, Just as they occur lo me, 
b. in between, 
c. to get my thought^ well organized first. 
25. When something reftUy makes me furious, I 
find I calm down agajn quite quickly. 
a. yes, b. in between, c. no. 
(End, column 1 on ai.-swer iheet.) 
26. With the same hours and pay, it would be more 
interesting to be: 
a. a carpenter or cook, 
b. uncertain, 
c. a waiter in a good restaurant. 
27. I have been elected to: 
a. only a few offices, 
b. several, 
c. many offices. 
28. "Spade" is to "dig" as "knife" is to: 
a. sharp, b. cut, c. point. 
29. i sometimes can't get to sleep because an idea 
keeps running through my mind. 
a. true, b. uncertair, c. false. 
30. In mj personal life I reach the goals I set, 
almost all the time. 
a. true, b. uncertain, c. false. 
31. An out-dated law should be changed: 
a. only after considerable discussion, 
b. in between, 
c. promptly. 
32. I am uncomfortable when I work on a project 
requiring quick action affecting others. 
a. true, b. in between, c. false. >^^  
33 Most of the people I know would rate me as an 
amusing talker. 
a< yes, b. uncertain, c. n<\ 
34. When I see "sloppy," untidy .wople, I: 
a. just accept it, 
b. in between, 
c. cet disgusted and annoyed. 
i5. I get slightly embarrassed if 1 suddenly become 
the focus of attention in a social group. 
a. yes, b. in between, c. no. 
36. I am always glad to join a large gathering, for 
example, a party, dance, or public meeting. 
a. yes, b. in between, c. no. 
37. In school I preferred (or prefer): 
a. mu.sic, 
b. uncertain, 
c. landwork and crafts. 
38. Wlion I have been put in charge of something, 
I insist that my instructions are followed or 
ah'. I resign. 
* yes, b. Hometimcs, c. no. 
39. For parents, it is more important to: 
a. help their children develop their affections, 
b. in between, 
c. teach their children how to control emotions. 
40. In a group task I would rather: 
a. try to improve arrangements, 
b. in between, 
c. keep the records and see that rules-are 
followed. 
41. I feel a need every now and then to engage in 
a tough physical activity. 
a. yes, b. in between, c. no. 
42. I would rather mix with polite people than 
rough, rebellious individuals. 
a. yes, b. in between, c. no. 
43. I feel terribly dejected when people criticize me 
in a group. 
a. true, b. in between, c. false. 
44. If I am called in by my boss, I: 
a. make it a chance to ask for something I 
want, 
b. in between, 
c. fear I've done something wrong. 
45. What this world needs is: 
a. more steady and "solid" citizens, 
b. uncertain, 
c. more "idealists" with plans for a better 
world. 
46. I am alv/ays keenly aware of attempts at propa 
ganda in things I read. 
a. yes, b. uncertain, c. no. 
47. As a teenager, I joined in school sports: 
a. occasionally, 
b. fairly often, 
c. a great deal. 
48. I keep my room well organized, with things 
in known places almost all the time. 
a. yes, b. in between, c. no. 
49. I sometimes get in a state of tension and tur-
moil as I think of the day's happenings. 
a. yes, b. in between, c. no. 
50. I sometimes doubt whether people I am talking 
to are really interested in what I am saying. 
a. yes, b. in between, c. no. 
(E^d, column 2 on answer sheet.) 
51. If I had to choose, I would rather be: 
a. a forester, 
b. uncertain, 
c. a high school teacher. 
52. For special hclidays and birthdays, I: 
a. like to give personal presents, 
b. uncertain, 
c. feel that buying presents is a bit of a 
nuisance. 
53. "Tired" is to "work" as "proud" is to: 
a. smile, b. success, c. happy. 
54. Which of the following items is different in 
kind from the others? 
a. candle, b. moon, c. electric light. 
55. I have been let down by my friends: 
a. hardly ever, 
b. occasionally, 
c. quite a lot. 
56. I have some characteristics in which I feel 
definitely superior to most people. 
a. yes, b. uncertain, c. no. 
57. When I get upset, I try hard to hide my feel-
ings from others. 
a. (rue, b. in between, c. false. 
58. I like to go out to a show or entertainment: 
a. more than once a week (more than average), 
b. about once a week (average), 
c. less than once a week (less than average). 
59. I think that plenty of freedom is more impor-
tant than good manners and respect for the 
law. 
a. true, b. uncertain, c. false. 
60. I tend to keep quiet in the presence of senior 
persons (people of greater experience, age, or 
rank). 
a. yes, b. in between, c. no. 
61. I find it hard to address or recite to a large 
group. 
a. yes, b. in between, c. no. 
62. I have a good sense of direction (find it easy to 
tell which is North, South, East, or West) 
when in a strange place. 
a. yes, b. in between, c no. 
am 
63. If someone got mad at me, I would: 
a. try to calm him down, 
b. uncertain, 
c. get irritated. 
64.'*When I read an unfair magazine article, I a  
more inclined to forget it than to feel like 
"hitting back." 
a. true, b. uncertain, c. false. 
65. My memory tends to drop a lot of unimportant, 
trivial things, for example, names of sti ^ts or 
stores in town. 
a. yes, b. in between, c. no. 
66. I could enjoy the life of an animal doctor, 
handling disease and surgery of animals. 
a. yes, b. in between, c. no. 
67. I eat my food with gusto, not always so care-
fully and properly as some people. 
a. true, b. uncertain, c. false. 
68. There are times when I don't feel in the right 
mood to see anyone. 
a. very rarely, 
b. in between, 
c. quite often. 
69. People sometimes warn me that I show my ex-
citement in voice and manner too obviously. 
a. yes, b. in between, c. no. 
70. As a teenager, if I differed in opinion from m> 
parents, I usually: 
a. kept my own opinion, 
b. in between, 
c. accepted their authority. 
71. I would prefer to have an office of my own, 
not sharing it with another person. 
a. yes, b. uncertain, c. no. 
72. I would rather enjoy life quietly in ray own 
way than be admired for my achievements. 
a. true, b. uncertain, c false. 
73. I feel mature in most things. 
a.vtrue, b. uncertain, c fab*. 
74. I find myself upset rather than helpl^ d by thi 
kind of criticism that many peoplf offer one. 
a. often, b. occasionally, c. never. 
75. I am always able to keep the expression of my 
feelings under exact control, 
a. yes, b. in between, c. no. 
(End, eolumn S on answer thebt.) 
76. In starting a useful invention, I would prefer; 
a. V orking on it in the laboratory, 
b. uncertain, 
c. billing it to people. 
77. "SuTJrise" is to "strange" as "fear" is to: 
a. brave, b. anxious, c. terrible. 
78. Wh.ch of the following fractions is not in the 
same class as the others? 
a. 3/7, b. 3/9, c. 3/ll. 
79. Some people seem to ignore or avoid me, 
although I don't know why. 
a. true, b. uncertain, c. false. 
80. People treat me less reasonably than my good 
intentions deserve. 
a. often, b. 3ccasionally, c. never. 
81. The use of foul language, even when it is not in 
a mixed group of men and women, still dis-
gusts me. 
a. yes, b. in between, c. no. 
82. I have decidedly fewer friends than most peo-
ple. 
a. yes, b. in between, c. no. 
83. I would hate to be where there wouldn't be a 
lot of people to talk to. 
a. true, b. uncertain, c. false. 
84. People sometimes call me careless, even though 
they think I'm a likable person. 
a. yes, b. in between, c. no. 
85. "Stage-fright" in various social situations is 
something I have experienced: 
a. quite often, 
b. occasionally, 
c. hardly ever. 
86. When I am in a small group, I am content to 
sit back and let others do most of the talking, 
a. yes, b. in between, c. no. 
87. I prefer reading: 
a. a realistic account of militwry or political 
battles, 
b. uncertain, 
c. a .sensitive, imaginative novel 
88. When lK).s.sy people try to "push me around," 
I do ju.st the oppasite of what they wish. 
a. yes, b. in between, c. no. 
89. Business superiors or members of my family, 
as a rule, find fault with me on'y when there is 
real cause. 
a. true, b. in between, c. false. 
90. In streets or stores, I dislike the way some 
persons stare at people. 
a. yes, b. in between, c. no, 
91. On a long journey, I would prefer to: 
a. read something profound, but interesting, 
b. uncertain, 
c. pass the time talking casually with a fellow 
passenger. 
92. In a situation which may become dangerous, I 
believe in making a fuss and speaning up even 
if calmness and politeness are lost. 
a. yes, b. in between, c. no. 
93. If acquaintances treat me badly and show they 
dislike me: 
a. it doesn't upset me a bit, 
b. in between, 
c. I tend to get downhearted. 
94. I find it embarrassing to have praise or compli-
ments bestowed on me. 
a. yes, b. in between, c. no. 
95. I would rather have a job with: 
a. a fixed, certain salary, 
b. in between, 
c. a larger salary, which depended on my con-
stantly persuading people I am worth it. 
96. To keep informed, I like: 
a. to discuss issues with people, 
b. in between, 
c. to rely on the actual news reports. 
97. I like to take an active part in social affairs, 
committee work, etc. 
a. yes, b. in between, c. no. 
98. In carrying out a task, I am not satisfied 
unless even the minor details are given close 
attention. 
a. true, b. in between, c. false. 
99. Quite small setbacks occasionally irritate me 
too much. 
a. yes, b. in between, c. no. 
100. I am always a sound sleeper, never walking or 
talking in my sleep, 
a. yes, b. in between, c. no. 
(End, column 4 on answer sheet.) 
101. It would be more interesting to work in a 
business: 
a. talkinti; to customers, 
b. in between, 
c. keeping office accounts and records. 
102. "Size" is to "iengtli" as "dishonest" is tc 
a. prison, b. sin, c. stealing. 
103. AB is to dc as SR is to: 
a. qp, b. pq, c. tu. 
104. Wlien people are unreasonable, I just: 
a. keep quiet, 
b. uncertain, 
c. despise them. 
105. If people talk loudly while I am listening to 
music, I: 
a. can keep my mind on the music and not be 
bothered, 
b. in between, 
c. find it spoils my enjoyment and annoys me. 
106. I think I am better described as: 
a. poli te and quiet, 
b. in between, 
c. forceful. 
107. I atterd social functions only when I have to, 
and st ly away any other time. 
a. yes, b. uncertain, c. no. 
108. To be cautious and expect little is better than 
to be happy at heart, always expecting success. 
a. true, b. uncertain, c. false. 
109. In thinking of difficulties in my work, I: 
a. try to plan ahead, before I meet them, 
b. in between, 
c. assume i can handle them when they come. 
110. I find it easy to mingle among people at a 
social gatheriiig. 
a. true, b. uncertain, c. false. 
111. When a bit of diplomacy and persuasion are 
needed to get people moving, I am generally 
the one asked to do it. 
a. yes, b. in between, c. no. 
112. It would be more interesting to be: 
a. a guidance worker helping young people find 
jobs, 
b. uncertain, 
c. a manager in efficiency engineering. 
113. If I am quite sur^; that a person is unjust or 
behaving selfishly, I show him up, even if it 
takes some trouble. 
a. yes, b. in between, c no. 
114. I sometimes make foolish remarks in fun, just 
to surprise people and see what they will say. 
a. yes, b. in between, c. no. 
115. I would enjoy beinp a newspaper writer on 
drama, foiicerts. opera, etc. 
a. yes. b. uncertain, c. no 
116. I never feel the urge to doodle and fidget when 
kept sitting still .it a meeting. 
a. true, b. uncertain, c. false. 
117. If someone tells n.'^  something which I know is 
wiong, I am more likely to say to myself: 
a. "He is a liar," 
h. in between, 
c. ".Apparently he is misinformed." 
118. I feel some puni.shment is coming to me even 
when I have done nothing wrong. 
a. often. b. occasionally, c. never. 
119. The idea that sickness comes as much froi.. 
mental as physical causes is much exaggerated, 
a. ye.s, b. in between, c. no. 
120. The pomp and splendor of any big state cere-
mony are things which should be preserved. 
a. yes, b. in between, c. no. 
121. It bothers me if people think I am being too 
unconventional or odd. 
a. a lot, b. somewhat, c. not at all. 
122. In constructing something I 'vould rather 
work: 
a. with a committee, 
b. uncertain, 
c. on my own. 
123. I have periods when it's hard to stop a mood 
of self-pity. 
a. often, b. occasionally, c. never. 
124. Often I get angry with people too quickly. 
a. yes, b. in between, c. no. 
125. I can always change old habits without diffi-
culty and without slipping back. 
a. yes, b. in between, c. no. 
''End, column 5 on answer ehect.) 
126. If the earnings were the same, I would rather 
be: 
a. a lawyer, 
b. uncertain, 
c. a navigator or pilot. 
127. "Better" is to "worst" as "slower" i& to: 
a. fast, b. best, c. quickest. 
128. Which of the following should come next at the 
end of this row of 4etters: xooooxxoooxxx ? 
a. oxxx, b. ooxx, c. xooo. 
129. When the time comes for something I have 
planned and looked forward to, I occasionally 
do not feel np to going. 
a. true. b. in between, c. false. 
130. I can work carefully on most things without 
being bothered by people making a lot of noise 
around me. 
a. yes, b. in between, c. no. 
131. I occasionally tell strangers things that seem 
to me important, regardless of whether they 
ask about them. 
a. yes, b, in between, c. no. 
132. I spend much of my spare time talking with 
friends about social events enjoyed in the past. 
a. yes, b. in between, c. no. 
133. I enjoy doing "daring," foolhardy things "just 
for fun." 
a. yes, b. in between, c. no. 
134. I find the sight of an untidy room very annoy-
ing. 
a. yes, b. in between, c. no. 
135. I consider myself a very sociable, outgoing 
person. 
a. yes, b. in between, c. no. 
136. In social contacts I: 
a. show my emotions as I wish.. 
b. in between, 
c. keep my emotions to myself. 
.137. I enjoy music that is: r, 
a. light, dry, and brisk, 
b. in between, 
c. emotional and sentimentaL 
138. I admire the beauty of a poem more than that 
of a \^ 'ell-made gun. 
a. yes, b. 4incertain, c. no. 
139. If a good remark of mine is passed by, I: 
a. let it go, 
b. in between, 
c. give people a chance to hear it again. 
140. I would like to work as a probation officer with 
criminals on parole. 
a. yes, b. in between, c no. 
141. One should be careful about mixing with all 
kinds of strangeis, since there are dangers of 
infection and so oi). 
a. yes, b. uncertain, c. no. 
142. In traveling abroad, I would rather go on an 
expertly conducted tour than plan by myself 
the places I wish to visit. 
a. yes, b. uncertain, c. no. 
143. I am properly regarded as only a plodding, 
half-successful person. 
a. yes, b. uncertain, c. no. 
144. If people take advantage of my friendliness, I 
do not resent it and I soon forget. 
a. true, b. uncertain, c. false. 
145. If a heated argument developed between other 
members taking part in a group discussion, I 
would: 
a. like to see a "winner," 
b. in between. 
c. wish that it would be smoothed over. 
146. I like to do my planning alone, without inter-
ruptions and suggestions from others. 
a. yes, b. in between, c. no. 
147. I sometimes let my actions get swayed by feel-
ings of jealousy. 
a. yes, b. in between, c. no. 
148. I believe firmly "the boss may not always be 
right, but he always has the right to be boss." 
a. yes, b. uncertain, c. no. 
149. I get tense as I think of all the things lying 
ahead of me. 
a. yes, b. sometimes, c. no. 
150. If people shout suggestions when I'm playing 
a game, it doesn't upset me. 
a. true, b. uncertain, c. false. 
(End, column 6 on aniwer sheet.) 
151. It would be more interesting to be: 
a. an artist, 
b. uncertain, 
c. a secretai-y running a club. 
152. Which of the following words does not properly 
belong with the others? 
a. any, b. some, c. most. 
153. "Flame" is to "heat" as "rose" is to: 
a. thorn, b. red petals, c. scent. 
154. I have vivid dreams, disturbing my sleep, 
^a. often, 
b. occasionally, 
c. prartically never. 
155. If the odds are really against something's be-
ing a success, I still believe in '^ aking the risk. 
a. yes, b. in between, c. no. 
156. I like it when I know so well what the group 
has to do that I naturally become the one in 
command. 
a. yes, b. in between, c. no. 
157. I would rather dress with quiet correctness 
than with eye-catching personal style. 
a. true, b. uncertain, c. false. 
158. An evening with a quiet hobby appeals to me 
more than a lively party. 
a. true, b. uncertain, c. false. 
159. I close my mind to well-meant suggestions of 
others, even though I know I shouldn't. 
a. KKcasionally, b. hardly ever, c. never. 
160. I always make it a point, in deciding anything, 
to refer to basic rules of right and wfong. 
a. yes, b. in between, c. no. 
161. I somewhat dislike having a group watch me at 
work. 
a. yes, b. in between, c. no. 
162. Because it is not always possible to get things 
done by gradual, reasonable methods, it is 
soraetimes necessary to use force. 
a. true, b. in between, c. false. 
163. In school I preferred (or prefer): 
a. English, 
b. uncertain, 
c. mathematics or arithmetic. 
164. I tave sometimes been troubled by people's 
saying bad things about me.behind my back, 
with no grounds fit all. 
a. yes, b. uncertain, c. no. 
165. Talk with ordinary, habit-bound, conventional 
people: 
a. is often quite interesting and has a lot to it. 
b. in between, 
c. annoys me because it deals with trifles and 
lacks depth. 
166. Some Ltings ihake me so angry that I find it 
best not to speak. 
a. yes, b. in between, c. no. 
167. In education, it is more important to: 
a. give the child enough affection, 
b. in between, 
c. have the child learn desirable habits and 
attitudes. 
168. People regard me as a solid, undisturbed person, 
unmoved by ups and downs in circumstances. 
a. yes, b. in between, c. no. 
169. I think society should let reason lead it to new 
customs and throw aside old habits or mere 
traditions. 
a. yes, b. in between, c. no. 
170. I think it is more important in the modem 
world to solve: 
a. the question of moral purpose, 
b. uncertain, 
c. the political difficulties. 
171. I learn better by: 
a. reading a well-written book, 
b. in between, 
c. joining a group discussion. 
172. I like to go my own way instead of acting on 
approved rules. 
a. true, b. uncertain, c. false. 
173. I like to wait till i am sure that what I am say-
ing is correct, before I put forth an argument. 
a. always, 
b. generally, 
c. only if it's practicable. 
174. Small things sometimes "get on my nerves" 
unbearably, though I realize they are trivial. 
a. yes, b. in between, c. no. 
175. I don't often say things on tne spur of the 
moment that I greatly regret. 
a. true, b. uncertain, c. false. 
(Eni, column 7 on anawer ahect.) 
176. If asked to »YorK with a charity drive, I would 
a. iccept, 
b. uncertain, 
c. iiolitely say I'm too busy. 
177. Which of the following words Uoets not belong 
wilh the others? 
a. wide, b. zigzag, c. BtraiK|l^  
VIS. "Soon" is to "never" as "npar h to. 
/ a. nowhere, b. far, c. away. 
179. If I make an awkward sorial niisiake, I car. 
soon forget it. 
a. yes, b. in between, c. no. 
182. I am considered a very enthusiastic person. 
a. yes, b. in between, c. no. 
183. I like a job that offers change, variety, and 
ti-avel, eve'i if it involves some danger. 
a. yes, b. in between, c. no. 
184. I am a fairly strict iierson, insisting on always 
doing things as correctly as possible. 
a. true, b. in between, c. false. 
185. I enjoy work that requires conscientious, ex-
acting skills. 
a. yes, b. in between, c. no. 
180. I am known as an "idea man" who almost 
always pits forward some ideas on a problem. 
a. yes, b. in between, c. no. 
81. 1 think I am better at showing. 
a. nerre in meeting challenges, 
b. uncertain, 
c. tolerance of other people's wishes. 
186. I'm the energetic type who keeps busy. 
a. ye.s, b. uncertain, c. no, 
187. I am .sure there are no questions that I have 
skipped or failed to answer properly. 
a. yes, b. uncertain, c. no. 
(End of test.) 
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